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[bookmark: TemplateOverview]General comments
The 2024 VCE VET Sport and Recreation examination drew on a wide range of common industry-based scenarios that students are likely to encounter when working within the highly diverse sport and recreation sector. 
The examination assessed students’ adaptability to different industry environments, and their ability to make professional decisions and articulate a rationale for their choices. It also provided them with an opportunity to demonstrate their ability to understand and apply the content and performance criteria prescribed in the VCE VET Sport and Recreation program’s units of competency. 
Students who performed well were able to apply their knowledge of the units of competency to the various scenarios presented. They were also able to demonstrate the higher-order skills of ‘evaluate and justify’ in their responses. Students generally followed the instructions well, providing responses within the context of the scenarios, and attempted a majority of the questions. 
Areas of strength included:
appropriate use of industry terminology 
understanding the stages of group development
identifying barriers to group formation
identifying a technical skill with an appropriate activity
understanding the merits of an effective demonstration
suggesting appropriate modification strategies to activities
understanding the value of consulting with employees in the workplace
understanding inclusion practices, and how to adapt programs to suit the needs of diverse populations.
Areas for improvement included:
more accurately reading what a question required. An example was when a question required students to describe two criteria to evaluate a program and identify two program components
understanding the definition and elements within a policy
understanding that an email is not a form of feedback but rather a means to deliver a feedback survey or questionnaire
justifying why a response has been selected. Some students described a component rather than justifying why the component was selected. Examples included justifying a survey to the school (Question 1c.), justifying the selection of a hazard identification method (Question 3d.), and justifying the inclusion of components on a poster (Question 4cii.)


understanding a tactical skill that could be applied in a given scenario – in this case, football
evaluating the components of a lesson plan or differentiating between each activity when evaluating
applying the risk control hierarchy, such as the correct application of terms such as ‘isolate’ and ‘substitute’
giving clear explanations and detailed implementation procedures in scenario-based questions, or ensuring that examples provided relate to the scenario rather than an unrelated activity.
When preparing for the examination students should:
read past exam questions carefully and practise immersing themselves in the scenarios
pay particular attention to the context of the response, such as whether the viewpoint is from a participant or coach/facilitator
link their response to the scenario provided
understand how to correctly respond to command terms: ‘describe’ or ‘explain’ require more information than ‘identify’ or ‘state’
develop a basic understanding of common and popular sporting activities
apply their practical knowledge to different demographics and scenarios
practise using industry terminology and technical aspects outlined in the unit of competency, particularly contained within the knowledge evidence
in scenario-based questions, outline how they would address the scenario even if they do not remember the exact terminology required.
Specific information
Student responses reproduced in this report have not been corrected for grammar, spelling or factual information.
This report provides sample answers, or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses.
The statistics in this report may be subject to rounding resulting in a total that is more or less than 100 per cent.
Question 1a.
	[bookmark: _Hlk90055525]Mark
	0
	1
	2
	Average

	%
	15
	50
	35
	1.2


Acceptable responses included:
equipment choices (e.g. size, type) 
activity choices (age-appropriate) 
staffing ratios 
time/duration of sessions, breaks 
safety equipment – helmets, knee-pad sizes 
type of language / terminology / level of instruction to use 
indication of expected behaviours / standards.
Some responses referred to the experience of participants, but this doesn’t necessarily relate to age.
Other responses referred to a need to obtain a Working With Children Check. As Ryan is an instructor and working in schools, this would be a matter of course and not a reason to confirm the age of the group he is working with.
Question 1b.
	Mark
	0
	1
	2
	Average

	%
	12
	38
	50
	1.4


The majority of students answered this question well. They considered the level of experience and commented on the adjustment required when preparing the lesson.
Possible answers were:
Ryan will need to ensure the basics are taught in detail, starting with the stance on the ground before moving to a skateboard.
Due to the participants’ low level of experience, Ryan will need to focus more time on teaching the fundamentals of skating and the safety procedures that are required.
Ryan will need to ensure the language and demonstrations that he uses are appropriate to the level so that participants understand. For example, when teaching the stance, Ryan could refer to visual cues or reference other similar positions that participants would know.
Question 1c.
	Mark
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	19
	9
	18
	12
	25
	7
	10
	2.8


Most students did not identify three different forms of feedback; note that surveys and questionnaires are essentially the same. Some students described the feedback type as ‘formal or informal’, which did not provide enough information. Students should practise justifying a choice rather than simply describing the type of feedback. A justification required students to state why a survey, for example, was the best option for staff.
Note also that an email is not a form of feedback but rather a means to deliver a feedback survey or questionnaire.
Possible answers were:
	
	Type of feedback
	Justification

	Staff
	Written: survey/questionnaire 
Verbal: conversation with staff 
	Can be completed in their own time 
Quick, time-effective; can include follow-up questions.  

	Participants
	Written: survey/questionnaire 
Verbal: Q&A session  
Verbal: informal conversation / face-to-face
	More detailed, individualised
Can be completed at the end of the session to get immediate feedback 
Can be completed throughout the session and is time-efficient

	School
	Written: survey 
Verbal: formal meeting/interview 
Data: e.g. student re-enrolment data
	Can be completed in their own time and can be specific to the school 
Can allow for individual and follow-up questions to be asked
Re-enrolment is an indication that the school enjoyed the program




Question 1d.
	Mark
	0
	1
	2
	Average

	%
	5
	20
	75
	1.7


This question was answered well, with most students able to state a question that Ryan could ask when seeking feedback on his lesson.
The answer needed to be framed as a question rather than a statement, and delivered from Ryan’s perspective. The answer could only refer to the lesson the students had just participated in, so any reference to the future was marked incorrect.
Possible answers included:
Did you improve your skating?
Did you have fun / enjoy the session?
Did you understand the activities?
Did the activities suit your skill level?
What did you enjoy the most?
Question 2a.
	Mark
	0
	1
	2
	Average

	%
	19
	36
	44
	1.3


Possible responses were:
policy 
the rules, guidelines or recommendations regarding what to do and what not to do
how something should be handled in the workplace
how to address or manage a specific problem 
procedure 
a document or set of guidelines that explains or provides a list of instructions, such as
· how to meet the guidelines set out in the policy
· how tasks must be completed in accordance with organisational policy and/or requirements
· how, where and when policies must be met
· practical implementation of the policy.


Question 2b.
	Mark
	0
	1
	2
	3
	Average

	%
	39
	24
	23
	14
	1.1


Higher-scoring responses referred to some or all of the elements that could be contained within a policy document. Accepted answers were:
the aim of the policy 
an explanation of why the policy was developed
definitions 
who the policy applies to
an outline of what is acceptable or unacceptable behaviour 
a list of steps to achieve competency in the policy
the consequences of not adhering with the policy
the date when the policy was developed or updated 
who approved the policy.
Question 2c.
	Mark
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	11
	9
	19
	23
	19
	8
	12
	3.0


Only two possible risk control measures could be used for this response:
administration controls
PPE.
Students were awarded marks if they could describe a method to implement the control, even if the control measure was incorrect. Some students tried to link terms such as ‘isolation’ or ‘substitution’ but these were not used according to their correct application. Others tried to be creative using engineering controls, but this was not regarded as practical when undertaking tasks such as building a roof over the kayak.
Administrative controls could be used in both instances, and students who did this successfully discussed the implementation of using another staff member to supervise, or restricting group sizes, or using double kayaks to effectively halve the number of kayaks on the water. Another administration control was changes to timing, such as amending the scheduling of the trip by reducing time or changing the timing, or incorporating more rest and hydration breaks into the trip.
When using PPE as a risk control measure, students needed to refer to the use of items such as a hat, sunscreen, and energy and hydration supplies.
Responses needed to relate to the scenario to obtain full marks.


Question 3a.
	Mark
	0
	1
	2
	Average

	%
	33
	15
	53
	1.2


The only acceptable response was ‘forming’.
Many students could identify the appropriate stage of group formation and the characteristics of this stage. Examples included:
beginning/first stage of group formation
getting to know each other
building relationships
establishment of trust and respect
nervous/anxious participants.
Question 3b.
	Mark
	0
	1
	2
	3
	Average

	%
	29
	15
	21
	35
	1.6


Many students could identify a barrier to group formation, as listed in the knowledge evidence of the unit of competency ‘Facilitate Groups’. Any barrier was acceptable, and included:
conflict of interest
conflict between individuals and group goals
personality clashes
poor communication skills
lack of group cohesion and commitment to goals
poorly defined roles and responsibilities.
High-scoring responses described a strategy to overcome the barrier. Some responses, after identifying ‘conflict of interest’ as a barrier, described a personality clash between participants rather than one’s personal interest compromising their judgement or decision-making.
Students needed to ensure that their strategy to overcome the barrier related to the scenario. Many students who chose ‘personality clash’ used the strategy of separating the players. This was acceptable as a short-term solution but, as the players were going to be in a team together, students needed to include how they would overcome the personality clash. Team bonding sessions were a common example here.


Question 3c.
	Mark
	0
	1
	2
	3
	4
	Average

	%
	8
	5
	30
	9
	47
	2.8


As the question didn’t specify a particular code of football, students could have used skills from AFL, soccer, rugby or NFL. The majority chose AFL, with a high number also focusing on soccer skills and tactics.
This question was generally well answered. Some students incorrectly listed a technical skill as a tactical one (for example, shepherding or tackling).
Some students outlined the teaching points to execute a skill instead of describing an activity to develop that skill. An activity needed to relate to the particular skill.
This question highlighted the need for students to be exposed to a range of activities throughout their course of study.
Question 3d.
	Mark
	0
	1
	2
	3
	Average

	%
	22
	14
	26
	38
	1.8


Students who were aware of the unit of competency ‘Participate in WHS Hazard Identification, Risk Assessment and Risk Control’ could state a hazard identification method. One mark was awarded for the correct terminology to identify a hazard, and a further two marks were awarded for the justification that may have linked to the scenario provided. Acceptable answers included:
talking with staff – a cost-effective method that empowers staff
conducting physical inspections / using checklists – see exactly what is happening at the current time
reviewing records of accidents and near misses – see an overview of the history for different areas, and gain a better understanding of the area/issue/equipment etc.
enlisting the assistance of professionals such as a hazard inspector – this provides the benefits of past experience and allows an outside opinion
media reports – gain a better understanding of the area/issue/equipment from reported issues
publications such as online hazard alerts – gain up-to-date information and advice to support improvements.
Lower-scoring responses did not use the correct industry terminology, for instance using terms such as ‘observe’ instead of ‘conduct a physical inspection’.


Question 3e.
	Mark
	0
	1
	2
	3
	4
	Average

	%
	42
	6
	18
	8
	26
	1.7


Full marks were obtained by many students who successfully identified any of the following as impeding factors and then provided a suitable means for overcoming the impeding factor:
staff
lack of resources or money (cost/budget)
lack of planning
time
poor management/communication
participation resistance/attitude
language barriers.
High-scoring responses identified that an impeding factor can prevent the successful implementation of a risk control measure. Students were not required to link their response to the scenario.
Question 4a.
	Mark
	0
	1
	2
	Average

	%
	51
	33
	15
	0.7


Low-scoring responses did not state how they could identify a specific issue, perhaps straying from the content related specifically to the unit of competency ‘Educate User Groups’.
Acceptable answers included:
observation of the user group
asking participants
looking at available data (feedback, participation rates, incident reports)
checking equipment.
Question 4b.
	Mark
	0
	1
	2
	3
	Average

	%
	14
	17
	34
	35
	1.9


Responses needed to identify an appropriate education program for the user group and justify the selection of that program for the international tourists.
Students were generally able to identify an appropriate education program, but lost marks if they did not link it specifically with the user group (international tourists).


Acceptable responses included:
a demonstration, presentation or face-to-face meeting. Demonstrate the safety briefing with practical completion of key components of safety, such as safe boating / wearing a life jacket or PFD (personal floatation device). This could be supported by an interpreter
a video recording or PowerPoint slideshow outlining details of the safety aspects that need to be covered. This may include subtitles for the international tourists
safety briefing information. Send out beforehand in the form of an email, handbook or brochure that could be available in multiple languages, and then go over the information again at the dock prior to departure.
Question 4ci.
	Mark
	0
	1
	2
	3
	Average

	%
	4
	14
	41
	42
	2.2


This question required students to draw upon their creative side and design a poster, targeted to the user group, about wearing a life jacket.
Components were not necessarily three different representations, but rather considerations with respect to being visual and eye-catching, easily interpreted, using minimal words and simple language, and with an option for multiple languages. One mark was awarded for each component that was represented.
Question 4cii.
	Mark
	0
	1
	2
	3
	Average

	%
	15
	18
	37
	30
	1.8


A justification is the reason why a component was chosen and how appropriate it was for the user group.
High-scoring responses considered the use of eye-catching visual material, simplicity, minimal use of words and jargon or simple language, as these were most appropriate for the targeted user group. Students may have considered an alternative method of communication that could be interpreted regardless of a person’s first language, such as a QR code, given the users are international tourists. While the use of braille was a creative answer, it did not relate to the scenario.


Question 4d.
	Mark
	0
	1
	2
	3
	4
	Average

	%
	50
	14
	20
	4
	12
	1.2


Students were required to describe two criteria that could be used to evaluate the program, not types of evaluation tools. Therefore, students who answered along the lines of a survey asking participants for formal feedback did not obtain marks. Enjoyment of the program was not considered a valid means to evaluate a program.
Possible responses could have included:
Effectiveness – did the program achieve the desired outcome?
Efficiency – was the program time efficient and meeting budget?
Promotional method used – was it user-friendly?
Presentation technique – was it engaging for the user group?
Educational material – was it appropriate and relevant for the user group?
Equipment and resources – were they appropriate and in working order?
Other criteria that related to educational outcomes for the participant, such as wearing a life jacket/PFD correctly, understanding what to do in the event of a capsize
Use of safety data to measure success of program
Observable changes in participant behaviour.
Question 5a.
	Mark
	0
	1
	2
	Average

	%
	11
	38
	51
	1.4


This question asked students to provide reasons why a consultation with employees should take place within a workplace. Common answers included:
to create a safer workplace
legal requirements of a workplace
staff feel more valued
increased workplace productivity.
Other acceptable answers could have included:
to make staff aware of hazards and risks in the workplace
to build cooperation and trust between employees and the employer
to make staff aware of what they can do to mitigate risks
to allow staff to be part of the decision-making process
to give staff a sense of ownership
to lower rates of incidents
to create better workplace policies and procedures.


Question 5b.
	Mark
	0
	1
	Average

	%
	80
	20
	0.2


This question had only one possible response: (Work) Health and Safety representative.
This information is available from WorkSafe Victoria: https://www.worksafe.vic.gov.au/consultation-safety-basics. 
Question 5c.
	Mark
	0
	1
	2
	3
	Average

	%
	47
	23
	19
	12
	1.0


Generally, students were able to articulate that a consultation requires some form of conversation. Two marks were awarded for identifying and explaining the step in the consultation process, with a further one mark for its implementation.
The following are examples of high-scoring responses: 
Example 1
Share information in a timely manner with the opportunity for staff to review it before the consultation process. Give employees the chance to express their views, ask questions and provide feedback, ensuring concerns can be raised and are listened to and taken seriously. Advise employees of the outcome of discussions in a timely manner. 
Example 2
Give employees the chance to express their views, ask questions and provide feedback – Provide employees with the agenda or information beforehand, provide an opportunity in the meeting to ask questions or an anonymous question box. Advise employees of the outcome of discussions in a timely manner.


Question 6a.
	Mark
	0
	1
	2
	Average

	%
	32
	46
	22
	0.9


Low-scoring responses provided an activity goal from the point of view of the participant rather than the facilitator. Many responses did not identify an appropriate group goal that resulted in a collective effort. ‘To have fun’ was not regarded as a goal group as it doesn’t involve a collective or collaborative effort.
Examples of individual goals of the facilitator are:
Ensure all communication to participants is clear, precise and easy to understand to run a successful event.
Ensure all participants have fun / are engaged in an activity. 
Ensure safety of participants during each activity.
Ensure all equipment is organised and set up prior to participants arriving.
Develop appropriate and challenging training sessions.
Build rapport with participants.
Examples of group goals are: 
The group works together and encourages each other.
Participants work effectively in a team (relay).
Participation occurs in all activities.
Question 6b.
	Mark
	0
	1
	2
	3
	Average

	%
	7
	18
	35
	41
	2.1


The majority of responses accurately defined an activity goal. Students needed to use the mark allocation as a guide to ensure they adequately discussed why the goals needed to be established prior to the session. 
The following is an example of a high-scoring response.
An activity goal is a target/outcome/objective to be achieved for the session. Activity goals provide the group with a focus/motivation to work toward. They can be used to measure the success of the program or to determine if the session content needs to be changed to meet the goal. 


Question 6c.
	Mark
	0
	1
	2
	3
	Average

	%
	40
	12
	20
	28
	1.4


A range of possible leadership styles were acceptable. Each required a relevant explanation as to why it was adopted, noting the scenario provided. As a result, ‘authoritarian’ leadership was not accepted as it was deemed too harsh a style for a school holiday program, unless the response referred to the need to create a safe environment where participants must follow rules for their safety.
Acceptable styles with an appropriate explanation were limited to:
democratic – having multiple people participate in the decision-making process
clear and precise – outlining the way the task needs to be performed, as it requires participants to follow a certain set of criteria to be successful
motivating and encouraging – used when participants may not feel excited about the activity and require encouragement to step out of their comfort zone and try their best
friendly and approachable – establishing a good relationship with the students to enable them to ask questions and seek assistance when in doubt
participative – encourages empathy and collaboration. Participative leaders help the group work through challenges/activities but don’t take control of all of the decisions
authoritarian/disciplinarian – the leader has absolute control over the group and expects participants to follow rules and instructions when safety is important.
Question 6d.
	Mark
	0
	1
	2
	3
	4
	Average

	%
	15
	21
	18
	12
	34
	2.3


Students needed to refer directly to the category of resources listed in the knowledge evidence in the unit of competency ‘Plan and Conduct Programs’.
The only acceptable category answers were any two of the following:
physical
human
financial
logistical/transport.
Several responses listed ‘equipment’ rather than ‘physical’. Marks were awarded if the category was incorrect, but an appropriate example was provided. Students who gave the correct category would invariably obtain full marks for the question by accessing an appropriate example.
Question 6e.
	Mark
	0
	1
	2
	Average

	%
	28
	38
	34
	1.1


Many responses did not explain the value of teaching fundamental motors skills and the relationship with everyday life.


A possible response was: 
Track and field jumping events focus on whole body coordination, control, balance and explosiveness. Being able to have good control of these skills can help us to reduce our chances of tripping, falling or causing further injury when on uneven surfaces. Improvements in the fundamental motor skill of jumping would lead to improvements in other sports in which jumping is required (e.g. basketball rebounding, volleyball).
Question 6f.
	Mark
	0
	1
	2
	3
	4
	5
	6
	Average

	%
	6
	4
	17
	10
	32
	9
	22
	3.7


Students were required to identify a strategy and describe how it could be implemented. The strategy needed to relate to athletics, as per the scenario. Lower-performing responses simply restated the strategy as a description, or offered lollies or money as a reward for compliant behaviour or for achieving a certain target. Others included a non-related game or unrealistic modification, such as jumping off the opposite leg for the high jump. These responses were not awarded marks.
A range of possible strategies included:
	Strategy 
	Implementation 

	Gamify the training session
	Add points, badges and leader boards to help motivate participants 

	Positive re-enforcement for all participants
	Provide praise/encouragement/feedback to support the participants 

	Offer incentives/prizes for participants to achieve certain targets
	For example, participants get a reward if they have the ability to jump ‘x’ metres (e.g. a certificate/voucher)
Note: lollies/chocolate/money were not accepted as suitable rewards

	Peer teaching/coaching
	Offer participants the opportunity to teach each other core skills 

	Group work
	Put participants in groups to create accountability, teamwork and leadership opportunities 

	Change the approach to facilitating the session
	Take a dictatorial approach and don’t be lenient towards participants who misbehave

	Change coaching style
	Provide more feedback or technical information for participants to focus on

	Allow opportunities for increased
challenge/difficulty 
	Examples include a handicap in a running race, or beating their personal best 

	Match ability groups
	Place higher-performing participants in events against each other 




Question 6g.
	Mark
	0
	1
	2
	Average

	%
	32
	30
	38
	1.1


This question required students to identify program elements from which participant feedback could be sought. Marks were not awarded if a program component was not identified. 
Examples of program components included:
the suitability and safety of facilities and equipment used
the program content (e.g. aim, session activities)
the structure or content of activities or sessions, and sequencing of activities
participant progress (Did the program meet the expectations and needs of participants?)
participant satisfaction (Did they have fun? What did they enjoy?)
coach/facilitator style/effectiveness – make it engaging, fun, and easy to understand.
Question 7a.
	Mark
	0
	1
	Average

	%
	37
	63
	0.7


Acceptable answers included:
supervisor/manager of facility
staff assisting with session (e.g. sport coach/assistant coach)
school staff
local council
sponsor.
This question was answered well, showing that students have a good understanding of who is a stakeholder. Note that ‘owners’ or ‘parents’ were not acceptable responses.
Question 7b.
	Mark
	0
	1
	2
	Average

	%
	14
	38
	48
	1.4


Most students were able to gain a mark for this question by identifying a benefit. To obtain a second mark, students were required to relate that benefit to the importance of skill level for foundation level participants, such as limited recall, or that demonstrations can emphasise key points so that participants pick up important movement cues that they might not understand verbally.
The following is an example of a high-scoring response:
Foundation level participants may have limited recall of verbal information therefore they can see the skill being performed and get a visual understanding to try and replicate it.


Question 7c.
	Mark
	0
	1
	2
	3
	Average

	%
	15
	20
	33
	32
	1.8


This question was answered well. Most students were able to identify a means to seek feedback. Any form of self-reflection was not an acceptable method.
Acceptable answers for one mark included:
survey
structured verbal questioning of participants
seek feedback from a supervisor / mentor / experienced coach
review/analyse video footage.
For a further two marks the response needed to discuss how the method was used to improve coaching performance. This could refer to establishing the strengths and weaknesses of Charlie’s coaching, and identifying areas for future improvement.
Question 7d.
	Mark
	0
	1
	2
	3
	4
	Average

	%
	3
	4
	14
	35
	44
	3.2


This question was generally well answered with suitable suggestions to modify an activity based on the scenario. Any modification needed to be inclusive, and therefore a response suggesting that the vision-impaired student could umpire or field only was marked incorrect.
Acceptable answers included:
	Scenario
	Modification

	Several students are finding it difficult to hit the ball 
	Change the equipment to include a larger ball until they get their timing and coordination right; slow down speed; place ball on a tee/cone

	Some participants are saying they are struggling to run the length of the pitch 
	Vary the length of the pitch or set up a cone that batters run around instead of running between wickets 

	During the game, students are becoming frustrated and disengaged as they are being given ‘out’ too quickly when batting 
	Change the rules so that every batter faces a set number of balls before swapping over 
Find alternative ways to keep the batter in
Have a three strikes rule so that students get more chances

	A participant who is visually impaired is keen to participate
	Make changes to the ball, including colour and sound emitted; allow the ball to bounce twice before hitting/striking the ball
A guide/assistant can help them; provide a tether (e.g. the ball could sit on a stand, and a guide could assist them to line up the ball and hit it)




Question 8
	Mark
	0
	1
	2
	3
	4
	5
	6
	7
	8
	Average

	%
	4
	3
	7
	12
	22
	13
	17
	9
	13
	4.8


Most responses simply commented on the lesson activities that were listed, rather than making an evaluation on the lesson plan as a whole. This elicited a range of different responses, such as date, number of participants, equipment list, key coaching points, and variety in the plan from week-to-week.
Many responses did not evaluate the lesson activity by highlighting why an activity might not be suitable for the local children’s T-Ball club. Many responses simply provided a means to improve the activity. Note that the same information could not be repeated twice (for example, duration of the activity).
Suitable responses could include:
Warm-up: inappropriate warm-up for children (too long, not specific and disengaging). Suggest reducing the number of laps, adding dynamic stretches, or including a modified warm-up game
Activity A: too much downtime when working with a coach. Suggest multiple coaches to shorten lines, or make it a partner activity instead
Activity B: batting practice is too long, which is disengaging for participants. Suggest breaking up the group so that some may field and swap over with a batter halfway through practice, reducing the length of activity, or including multiple batting stations
Activity C: too similar to the warm-up with additional running. Suggest shortening the time, turning the activity into a game, or racing against each other to make it more fun and appealing to children
Activity D: the game has no listed structure and doesn’t improve the skill of children as there is too much time spent waiting around (in the field or to bat). Suggest an alternative structure such as smaller field games, shortening the time, or modifying the rules. Twenty minutes of game time would be an appropriate length to keep children engaged.
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