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[bookmark: TemplateOverview]General comments
In 2024, a new computer-based exam format was introduced, and students coped well with the new system. 
Students generally attempted most, if not all, short-answer questions, allowing assessors to award at least partial marks where students correctly answered an aspect of the question.
It was clear that students were reading each question carefully, responding directly to the question being asked and not providing irrelevant information. For example, if the question asked for two reasons, examples or factors, the highest-scoring responses were numbered or provided as dot points rather than as a lengthy paragraph that muddled the key points with information that was not pertinent to the question. Students scored well when they wrote concise answers that addressed the question directly. 
Teachers/trainers are advised to revise the foundation skills and underpinning knowledge for all units of competency assessable in the examination. Foundation skills such as Navigating the World of Work or Numeracy can appear in an examination. These skills are outlined at the end of the official documentation for each unit. Teachers/trainers should also ensure students can apply underpinning knowledge to real-life scenarios that creative and digital media professionals would encounter on the job. For example, students could think about how communicating with a client or working in a team to solve a problem might be best achieved in a real workplace situation. 
In the practical section of the exam, students generally demonstrated a good understanding of how to develop a website using HTML/CSS codes, manipulate graphic objects to create artwork, and use animation techniques to produce 2D animations. They showed proficiency in HTML coding, were able to successfully export Adobe Photoshop files into appropriate formats for web use, and effectively used Adobe Animate to animate objects.
However, greater attention to detail is required when laying out the objects on the Photoshop canvas. Timing is also critical when working with animation, and students are encouraged to pay close attention to this area when preparing for the examination. Additionally, the use of various tweening techniques to create animations could also be strengthened by practising different techniques in Animate, with a particular focus on using keyframes on the right timeline.
Students made a commendable effort to comply with the exam instructions and guides, though some students had difficulty applying animation skills such as masking and using a motion path.
To further develop their skills, students should explore the tools available in Photoshop to manipulate objects using the appropriate techniques. 

Specific information
Note: Student responses reproduced in this report have not been corrected for grammar, spelling or factual information.
This report provides sample answers, or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses. 
The statistics in this report may be subject to rounding resulting in a total more or less than 100 per cent.
Section A – Multiple-choice questions
The table below indicates the percentage of students who chose each option. Correct answers are indicated by bold text and shading.
	Question
	Correct answer
	%A
	%B
	%C
	%D
	Comment

	1
	A
	86
	2
	7
	6
	 

	2
	C
	2
	4
	61
	33
	

	3
	B
	3
	89
	4
	4
	

	4
	D
	6
	9
	3
	82
	 

	5
	B
	1
	57
	40
	2
	 

	6
	D
	6
	3
	1
	90
	 

	7
	A
	63
	6
	28
	4
	 

	8
	B
	10
	58
	5
	28
	

	9
	D
	10
	23
	5
	62
	

	10
	C
	2
	21
	74
	2
	

	11
	D
	16
	7
	10
	68
	

	12
	C
	12
	26
	52
	9
	Students must read examination questions carefully. This question asked students to identify which option was not an important consideration when maximising readability of website content. As Option C focused on layout, it was the least important consideration compared to the others.

	13
	B
	10
	51
	39
	0
	A slight majority of students recognised that the second example had been adjusted in the process known as kerning. The double ‘L’ in the word wellbeing has been adjusted to improve the appearance and readability of the text

	14
	A
	63
	8
	6
	22
	

	15
	C
	11
	25
	53
	10
	The HTML link for opening a new page in a new tab or window is target = “_blank”. An advantage of using this target is that it allows users to view a link without losing their place on your site, reducing the chance they will leave your page completely.

	16
	A
	54
	2
	28
	16
	While the majority of students recognised SCAMPER as the most appropriate creative thinking technique to use for developing a range of ideas, almost a third of students selected Option C – round-robin brainstorming. Round-robin brainstorming is a collaborative, group-based technique. As the question specified that ‘you are working alone’, round-robin brainstorming would not be appropriate in this instance. 

	17
	D
	3
	2
	13
	82
	

	18
	C
	4
	17
	78
	0
	

	19
	B
	23
	69
	6
	1
	

	20
	A and B
	16
	23
	52
	10
	For this question two responses were judged to be valid. In the design process, a ‘proof’ is a version of the design that is printed (or presented in a digital format) to ensure that all elements, such as colours, fonts, layout and images, are correct before the final production or printing. Therefore, Option A was correct.
Option B – completing a spelling and grammar check – is strictly called ‘proofreading’ but was considered close enough to Option A, and both answers were accepted.
Option C was incorrect as the question specifically referred to the design process. While ‘evidence’ might have a similar meaning to ‘proof’ in a general sense, the term ‘proof’ has a distinct industry-specific meaning that was not reflected by Option C. 




Section B – Short-answer questions
Question 1a.
	Marks
	0
	1
	Average

	%
	63
	37
	0.4


In an interview with your client, the quickest way to communicate your initial thoughts on the design is to do a quick sketch, thumbnail sketch or pencil-and-paper sketch. Some responses identified a mood board or PowerPoint presentation, neither of which would be the quickest way to demonstrate your initial thoughts.
Question 1b.
	Marks
	0
	1
	2
	Average

	%
	23
	56
	21
	1.0


Students were required to provide two reasons for choosing a sketch to convey thoughts to a client. 
Possible reasons included the following: 
Lots of ideas / a range of designs / multiple ideas can be easily generated.
A sketch is a good starting point to develop firmer ideas.
A quick sketch supplies visual communication, which is a good way to foster collaboration / enable efficient communication / gain client feedback and assist in decision-making.
Sketches are quick to produce / quick to alter or refine / save time and money / increase flexibility.
Colours or other design elements can be indicated.
To be awarded full marks, responses were required to provide two discrete reasons. Some responses provided only one reason stated in two different ways. These responses could only receive 1 mark.
Question 2
	Marks
	0
	1
	2
	Average

	%
	51
	22
	27
	0.8


This question required students to read an excerpt from a school newsletter article and write an appropriate first sentence for the article using the inverted pyramid style. 
Content and style needed to be appropriate. Some students wrote a short heading, which was not what the question called for. The first sentence needed to accurately capture the essence of the article (without making up information) and include at least two of the key components of the article (what, when, where or who): for example, ‘Grade 6 students at Harmonee Haven Primary School are gearing up for an exciting leadership camp in early February’.


Question 3a.
	Marks
	0
	1
	Average

	%
	50
	50
	0.5


This question required students to provide a concise definition of their chosen principle of animation. Detailed scientific explanations were not required to achieve the 1 mark. 
The most commonly chosen principle was ‘squash and stretch’, which involves altering an object’s shape –squishing or stretching it during motion – to create more lively and realistic movement. It shows how objects can stretch out when they’re moving fast or squash down when they hit something, giving the objects a sense of weight and energy.
Other options included:
the principle of ‘anticipation’, which involves a character or object performing a small movement before a big action. This alerts the viewer that something exciting is going to happen
the principle of ‘secondary action’, which involves small actions occurring at the same time as the main action, adding detail and making the scene feel more realistic, natural and engaging. 
Some students included a detailed example in their definition, which was not required in part a. and should have been reserved for part b. 
Question 3b.
	Marks
	0
	1
	2
	Average

	%
	23
	32
	45
	1.2


To be awarded full marks, students were required to include an example and explain how this principle helped to convey an idea.
Possible responses included the following examples:
Squash and stretch: as a rubber ball hits the ground, it squashes slightly to show impact. As it falls and rebounds, it stretches a little to show speed and momentum. This creates a more realistic animation. 
Anticipation: a character facing an enemy pulls their clenched fist back. This motion prepares the viewer for the knockout punch. Without anticipation, the punch would feel weaker and less effective.
Secondary action: a superhero strides with his cape fluttering behind him, creating an impression of power and importance. Another example might be the flowing hair of a spinning dancer adding to her sense of elegance and rhythm.


Question 4
	Marks
	0
	1
	2
	Average

	%
	8
	49
	42
	1.4


The question required students to explain why experimentation is important and to highlight the benefits of experimentation with reference to the images. 
The following is an example of a high-scoring response:
Experimentation is important as it allows for a range of different ideas to be created and presented to the client (Kat Kingdom). The ideas shown include different elements such as colours and shapes. They can be reflected on and refined to suit the company and their target audience.
By experimenting with a range of ideas, the cattery can explore various visual directions and styles. This encourages innovation and the discovery of unexpected, unique solutions. In the samples shown, image 2 is a more minimalist design, in a basic black and white, which might appeal to professionals who appreciate the subtle design with less colour and more emphasis on shape. This is ideal for a cattery located in a trendy, inner-city area possibly inhabited by a lot of designers, artists and artistic residents.
Question 5a.
	Marks
	0
	1
	2
	Average

	%
	62
	11
	27
	0.7


This question was not answered well. 
Possible responses included the following differences:
ID is used to define a single, unique element in a webpage.
Class is used to define multiple elements in a webpage.
The syntax for an ID is ‘#name of ID’.
The syntax for a class is ‘.name of class’.
If both an ID and a class selector target the same element, the styles defined by the ID will take precedence over class styles.
Question 5b.
	Marks
	0
	1
	Average

	%
	71
	29
	0.3


This question was not answered well. The correct response was ‘#Urgent’. 


Question 6a.
	Marks
	0
	1
	Average

	%
	43
	57
	0.6


Contrast was the design principle that made the text in front of the building difficult to read. Some students incorrectly identified colour, which is a design element rather than a design principle.
Question 6b.
	Marks
	0
	1
	2
	Average

	%
	7
	29
	64
	1.6


Most students could identify two ways to improve the readability of the word ‘India’. Most students suggested changing the colour of the text to enhance contrast with the building. Other suggestions included improving contrast by adding a black outline around the text, a contrasting glow, a drop shadow or semi-transparent box around the text. Some students suggested changing the font to one that would be easier to read, such as a sans-serif font.
Question 7
	Marks
	0
	1
	2
	Average

	%
	8
	33
	59
	1.5


Most students could describe one or two ways to use a keyboard ergonomically. However, some responses focused on general computer ergonomics rather than specifically addressing safe keyboard use. For example, ‘use a comfortable chair’ does not directly relate to preventing injuries caused by poor keyboard ergonomics. 
The following is an example of a high-scoring response:
A good chair ensures that your body stays aligned, which makes typing more comfortable and reduces the risk of discomfort or injury over time. It helps you keep your arms and wrists in a neutral, relaxed position, making it easier to use the keyboard without unnecessary strain.
Question 8a.
	Marks
	0
	1
	2
	Average

	%
	55
	43
	1
	0.5


This question required knowledge of de Bono’s Six Thinking Hats. Almost half of all students could explain that the Red Hat signified an emotional response to a design concept. However, few students mentioned it was a spontaneous, unfiltered expression of feelings or emotions. When wearing the Red Hat, you focus on expressing your gut instincts without needing to justify them. It is the opposite of logical or reasoned thoughts based on facts. 


Question 8b.
	Marks
	0
	1
	Average

	%
	60
	40
	0.4


[bookmark: _Hlk153567990]Due to the nature of this ‘hat’, there were many acceptable comments, either positive or negative, that students could provide about the image. However, this relied on students understanding the symbolism of the Red Hat in part a.
Possible responses included the following examples:
I love the aerial shot of the hotel.
Something about the layout makes me feel off.
I dislike the fact the pool is not in the shot.
This makes me feel the hotel is boring.
I think this photo makes it look crowded and not relaxing at all.
The palm trees in this photo provide a refreshing feel.
Question 9a.
	Marks
	0
	1
	Average

	%
	12
	88
	0.9


This question was answered well, although some responses involved significant changes to the sentence, which s was acceptable if it was expressed in the active voice. However, by far the most effective response was to simply make Alicia the subject/doer of the action (that is, completing exam revision).
Possible responses included the following examples: 
Alicia completed exam revision during study break.
During study break, Alicia completed exam revision.
Question 9b.
	Marks
	0
	1
	Average

	%
	70
	30
	0.3


Students are encouraged to revise use of the first, second and third person.
‘He enjoys pottery lessons on Thursday nights’ (third person) can only be expressed in the second person as ‘You enjoy pottery lessons on Thursday nights’. ‘I/We enjoy pottery lessons on Thursday nights’ is expressed in the first person.


Question 10
	Marks
	0
	1
	2
	Average

	%
	0
	0
	100
	2.0


Full marks were awarded to all students as the online field did not allow students to enter all characters required for a correct answer. 
The correct answer was:
<img src=“images/cat.jpg” width=“500” height=“350” alt=“cat image”>
Question 11
	Marks
	0
	1
	2
	Average

	%
	15
	30
	55
	1.4


Students were required to click, drag and drop the correct response for the target audience against the description profiles. Two correct matches achieved 1 mark; four correct matches were required for full marks.
	Empower your tomorrow: Unleash infinite possibilities with ELF Tel – where innovation meets passion!
	Users aged 24–36, high income earning, no children, early adopter

	Simplicity redefined: Embrace connectivity confidently with ELF Tel.
	Users aged 60–80, without social media

	Elevate your vibe: ELF Tel – Because your world deserves a splash of fun!
	Users aged 13–18, high-frequency social media use

	Peace of mind in every call: ELF Tel – keeping families connected.
	Users aged 35–55, dual income household with dependents 




Question 12a.
	Marks
	0
	1
	Average

	%
	13
	87
	0.9


Most students were able to ascertain the target audience from the information provided.
Any of the following suggestions were acceptable:
secondary school-aged students, potentially female based on the stereotypical requests
school-aged teenagers
teenage girls
teenagers
pet owners
online shoppers
social media users
creative types
art lovers. 
‘Primary school-aged students’ was not an accepted response.
Question 12b.
	Marks
	0
	1
	Average

	%
	52
	48
	0.5


Creative specifications evident from the client meeting included:
flowing ink style
pastel colours
image(s) mentioned (for example, pictures of dogs and cats, pop music artists or flowers).
Some students suggested that bright, vibrant colours would suit the target audience, but this contradicted the stated requirement of pastel tones.
Question 12c.
	Marks
	0
	1
	Average

	%
	39
	61
	0.6


Most students provided well-reasoned responses. Based on the client interview, technical aspects of the brief would be based around the most common delivery platform for social media (that is, mobile phones) but also could have mentioned the need to optimise for different devises and/or operating systems. Some students listed a vertical aspect ratio (portrait mode), or more specifically 9:16. Another accepted response was that the file format should be appropriate for social media, with some students mentioning mp4 or others.


Section C
The practical examination required students to demonstrate proficiency in Adobe Dreamweaver, Photoshop and Animate, focusing on HTML, CSS, design techniques and animation skills. 
Students were assessed on their ability to use HTML and CSS to create a website layout as shown on the storyboard, follow guidelines to position objects precisely in Photoshop, and use appropriate techniques to manipulate objects. In animation tasks, they needed to create keyframes with correct timing, apply tweening techniques, and use masking and colour as directed in the guidelines.
Common challenges included completing masking activities for the animation task and displaying the exported mp4 file on the website. It was clear that some students focused on one section of the practical examination (either the website, Photoshop or Animate) and ran out of time to complete the remaining tasks.
In preparation for the examination, students should strengthen CSS coding skills to complement HTML skills, practise manipulating objects non-destructively by using masking in Photoshop, and refine tweening techniques in Animate. Additionally, students should practise exporting the final file in the correct format and displaying it on the website.
Practical – Website
Step 1
	Marks
	0
	1
	Average

	%
	25
	75
	0.8


Generally, this step was well executed. To obtain the mark, students needed to attach the external stylesheet to index.html. 
Step 2
	Marks
	0
	1
	Average

	%
	24
	76
	0.8


Most students were able to create a new Photoshop file with the correct dimensions and file name. However, in some instances, students used the incorrect file name, file format (.psb) or dimensions.
Step 3
	Marks
	0
	1
	2
	Average

	%
	17
	45
	38
	1.1


Most students were able to import the provided files into Photoshop but were unable to arrange the object according to the required measurements. It was also rare to see students using Photoshop guides to accurately place the objects.


Step 4
	Marks
	0
	1
	Average

	%
	61
	39
	0.4


Students were required to change the colour of the test tube liquid to pink without losing the reflection on the tube. Students who were able to identify and use the right tools were able to successfully fulfill the requirements of this task.
Step 5
	Marks
	0
	1
	Average

	%
	76
	24
	0.2


Most students were able to import the logo, but some students distorted or rotated the logo without selecting the correct blending mode to remove the white background.
Step 6
	Marks
	0
	1
	2
	Average

	%
	44
	44
	12
	0.7


Most students were able to import scienceItems.jpg into Photoshop, but some students did not use the masking feature to remove the background. Many students did not place the objects according to the required guidelines.
Step 7
	Marks
	0
	1
	Average

	%
	22
	78
	0.8


Most students were able to export the Photoshop file to the appropriate format for a website image (.jpg or .png) while retaining the correct dimensions.
Step 8
	Marks
	0
	1
	2
	3
	Average

	%
	27
	8
	21
	44
	1.9


Students were required to insert the image completed in Step 7 into the right section in the index.html page, resize the image correctly and include an appropriate alt tag.
Most students were able to insert the image in the correct section, and some were able to either resize the image accordingly or used an appropriate alt tag. 


Step 9
	Marks
	0
	1
	2
	Average

	%
	25
	32
	43
	1.2


Students were required to write a promotional slogan of no more than eight words that included science or science-themed words, with the slogan placed in the right header section.
Generally, this task was well executed.
Step 10
	Marks
	0
	1
	2
	Average

	%
	80
	10
	10
	0.4


Student were required to create CSS code to change the navigation text to be white, with no underline.
Few students were able to complete this task. Some were able to create CSS properties and values, but not many were able to create a CSS selector.
Step 11
	Marks
	0
	1
	2
	3
	Average

	%
	36
	2
	14
	48
	1.8


Students were required to create a concise invitation blurb containing key information (birthday child’s name, the date and time of the party, and the location). The blurb needed to be created at a certain section in the invitation.html page by replacing the ‘Lorem Ipsum’ placeholder.
Most students were able to complete the required tasks, though some did not include key information in the blurb.
Step 12
	Marks
	0
	1
	Average

	%
	15
	85
	0.9


Students were required to add an email link to the RSVP text. This task was generally well executed.


Practical – Animation
Step 1
	Marks
	0
	1
	Average

	%
	26
	74
	0.8


Students were required to open the provided animation.fla file and resize the stage dimension to 800 px × 800 px with a frame rate of 12 frames per second (fps).
Generally, this task was well executed, though some students did not change the frame rate to 12 fps.
Step 2
	Marks
	0
	1
	Average

	%
	40
	60
	0.6


Students were required to create a new layer called Text and add ‘THREE STEPS FOR THE PERFECT STEM PARTY’ using a sans-serif font with a fill colour of #FFCC00. The text also needed to be laid out according to the storyboard.
Generally, this task was well executed, though some students did not lay the text out according to the storyboard.
Step 3
	Marks
	0
	1
	2
	3
	Average

	%
	38
	32
	24
	7
	1.1


Students were required to assemble and animate the provided arm components. To achieve a correct thumb-squeezing movement, the pivot point of the thumb needed to be adjusted.
Most students were able to assemble the arm, but some had difficulty accurately moving the arm according to the storyboard and adjusting the pivot point of the thumb.
Step 4
	Marks
	0
	1
	2
	Average

	%
	56
	28
	16
	0.7


Students were required to add the drop symbol from the library onto a new layer and animate it at the correct timing, including the acceleration movement.
While students were able to add the symbol into a new layer, most students did not include acceleration movement when animating. Instead of using the ease-in function within the tweening options, some students relied solely on keyframes.


Step 5
	Marks
	0
	1
	2
	Average

	%
	82
	7
	11
	0.4


[bookmark: _Hlk192800375]This step required students to modify the explosion symbol by animating a doughnut shape from 215 px × 215 px to 11000 px × 11000 px dimension. This shape would then be used as a mask for the confetti layer underneath it.
Few students completed this task successfully. There was evidence that students had made some effort to animate the shape.
Step 6
	Marks
	0
	1
	Average

	%
	89
	11
	0.1


Students were required to add two instances of the modified explosion symbol into the main timeline, and display it within a half-second timing difference. The explosion needed to happen only once for each instance.
Some students completed the task according to the storyboard and with correct timing, but most students either completed the task with incorrect timing or did not attempt this task at all.
Step 7
	Marks
	0
	1
	2
	3
	Average

	%
	72
	9
	8
	11
	0.6


This step focused on using the shape tween feature in Animate to create a freeform animation including a colour-changing shape. The students were required to create a cloud shape that was animated to fully cover the stage with a final green colour.
While some students completed this task successfully, roughly 50% of students did not attempt the task.
Step 8
	Marks
	0
	1
	2
	3
	Average

	%
	77
	6
	8
	9
	0.5


Students were required to use the provided symbol from the library to animate a flask and three bubbles so that they were moving at the correct timing. The bubbles were required to move following a curving path before reaching the final positions.
Almost 10% of students were awarded full marks for this task; however, a significant number did not attempt the task. Of those who completed the task, some were unable to execute the curving path movement.


Step 9
	Marks
	0
	1
	2
	Average

	%
	79
	9
	12
	0.3


Students were required to fade in the three icons and texts at the correct timing and correct position.
Approximately 70% of students did not attempt this step.
Step 10
	Marks
	0
	1
	Average

	%
	83
	17
	0.2


This step required students to hold the animation position for 1.5 seconds, displaying the correct objects on the stage.
Successful completion of this task required Steps 7, 8 and 9 to have been completed correctly.
Step 11
	Marks
	0
	1
	Average

	%
	93
	7
	0.1


The final step required students to export the animation with the file name animation.mp4 and display it on the invitation.html page with correct dimensions.
This step was not attempted by 65% of students. Some students successfully exported the animation but were unable to display it correctly on the invitation.html page.
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