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2024 VCE Greek Second Language written external assessment report
[bookmark: _Hlk185940853]2024 VCE Greek written external assessment report
[bookmark: TemplateOverview]General comments
[bookmark: _Hlk86848779]In the 2024 VCE Greek written examination, most students understood and adequately responded to information in the listening and reading texts. Most students demonstrated an understanding of the writing task requirements and addressed the text types and different writing styles.
Students who scored highly demonstrated an excellent command of the language and an ability to use a broad range of vocabulary, grammar and sentence structures. They displayed very good comprehension skills and an ability to identify the required information from the aural and written texts. 
It is important that students take notes during both the listening and reading sections as this will help them to provide accurate answers. They should also highlight important points in written texts and key words in the questions to ensure that they respond correctly and do not repeat the same points for two different questions. Students did not always address their answers to the questions and sometimes included information that was not present in the text.
Care needs to be taken to respond in the correct language in all sections of the examination paper, as no marks are given for writing in the wrong language. 
Students do not need to repeat the question in their answer, as this is time consuming. They need to remember that the number of marks in a question usually equals the number of points required in the response. 
The skill of writing in complete sentences with correct syntax and Greek spelling is very important and should be practised throughout the year, as is the skill of time management. Some students appeared to have run out of time to complete Section 3 adequately.
To enhance student’s writing, more time should be devoted in class to the characteristics of text types and styles of writing, with a focus on appropriate language skills.
Areas for improvement were:
errors with verbs in general, such as χρειάζουν instead of χρειάζονται (they need), and θα μιλούσω instead of θα μιλήσω (I will speak)
errors with the use of articles, such as ο κόστος instead of το κόστος (the cost), η πρόγραμμα instead of το πρόγραμμα (the program), and το φιλία instead of η φιλία (the friendship)
errors with the use of adjectives, such as καλή μέλι instead of καλό μέλι (good honey), and πολλές χαιρετισμούς instead of πολλούς χαιρετισμούς (many greetings)
confusing homophones or words that sound similar in Greek, such as γέροι (old people) instead of γεροί (strong), πιέσω (I pressure) instead of πείσω (I convince), and η θέα (the view) instead of η ιδέα (the idea) 
[bookmark: _Hlk186191983][bookmark: _Hlk186191941]confusing the letters of the Greek alphabet, such as πσέφτης instead of ψεύτης (liar), άβριο instead of αύριο (tomorrow), δούλεπσε instead of δούλεψε, and even using English letters such as yια σας instead of γεια σας (hello).


Specific information
This report provides sample answers or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses. 
Section 1
Part A – Listening and responding in English
This section assessed the students’ capacity to understand and convey general and specific aspects of texts.
Most students provided accurate answers based on the aural text. However, some responses to Question 1b. did not include all the required points that indicated the change in the mother’s opinion.
Question 1a.
The benefits the son gives to justify his decision to study abroad were any four of:
he wants to improve his studies when he returns
the university has a special music program / it will assist him to gain knowledge in his studies
he will find a better job 
the experience will help him develop as a person
he has saved money / he will get financial help from the university. 
Question 1b.
The mother’s opinion changed during the conversation.
Her initial opinions were:
that her son put in a lot of effort to get into the university / he is going to give it up
that he will find it difficult.
Her later and final opinions were:
that the experience will make him more independent
she worries how he will cope financially / she fears how he will cope
she is happy that he saved his money 
she says that she will think about it.
Part B – Listening and responding in Greek
In this part of the examination, students were assessed on their understanding of the listening text and their ability to accurately convey appropriate information from the text in Greek. The information presented in the response needed to be relevant to the question. Students were not awarded separate marks for content and language. Responses that included the relevant information and were expressed clearly in Greek were awarded full marks. 


Some students were not able to find all the required points and convey them accurately in Greek in sentences, with some students resorting to one-word dot points. Students need to listen carefully to aural texts and write down notes while listening. In Question 2a. the statement that honey assists with dry skin was not well understood. In Question 2b. the belief that the beauty of Apollo was due to consuming a drink with honey distracted some students from the main point that honey contributes to one’s beauty. Many spelling errors were made with the words ‘honey’, ‘athletes’ and ‘vitamins’.
Question 2a.
According to the text, in today’s society the health benefits of honey are:
Σύμφωνα με το κείμενο, στην σημερινή εποχή τα οφέλη του μελιού για την υγεία είναι:
έχει βιταμίνες (has vitamins)
βοηθάει στη σωστή λειτουργία της καρδιάς (it helps the heart function properly)
δίνει ενέργεια (it gives energy)
βοηθάει το δέρμα όταν είναι ξηρό (it helps the skin when it is dry)
βοηθάει τη μνήμη (it helps the memory).
Question 2b.
The evidence in the text that shows the importance of honey in ancient Greece is: 
Τα στοιχεία στο κείμενο που δείχνουν την σπουδαιότητα που είχε το μέλι στην αρχαία Ελλάδα είναι:
οι πολεμιστές έπιναν ποτό από μέλι για να έχουν δύναμη (warriors drank a drink made of honey to gain strength)
χρησιμοποιούσαν το μέλι στα τραύματα / να μη πάθουν μόλυνση (they used honey on their injuries / so they don’t get infected)
στην αρχαία Ελλάδα οι γιατροί έδιναν το μέλι σαν φάρμακο / να θεραπεύσουν αρρώστιες (in ancient Greece doctors would use honey as medicine / to cure illnesses) 
πίστευαν ότι αν έτρωγαν μέλι θα ζούσαν περισσότερα χρόνια / βοηθούσε στη μακροζωία (they believed that if they ate honey, they would live longer / it helped with longevity)
πίστευαν ότι συμβάλλει ή βοηθάει στην ομορφιά (they believed that it contributes to or helps with beauty).
Section 2 
Part A – Reading, listening and responding in English
Students displayed a sound understanding of both the written Text 3a. and the aural Text 3b., and responded well to the questions. However, some students did not read the questions carefully and entered responses in the space provided for a different question, repeated the same answer across different questions, or generated their own answer that was not present in the text. 
Questions 3a. and 3b. were answered well by most students. However, some responses to Question 3c. were not related to the question as they did not focus on the key word ‘dowry’ and therefore could not identify George’s opinion on it. In Question 3d., the word ‘walnuts’ was not understood by many students, and other words were given. Similarly, some students did not understand the word for ‘iron’ and provided other words that were incorrect. 


Question 3e. required students to ‘identify the differences’ between a traditional and a modern wedding and then write the correct answers under subheadings for before, during and after the wedding ceremony. While students understood the aural text well and identified the points required, they need to develop the skills to respond to this type of integrated question by placing their points under the appropriate subheading. Many students responded as if the question was asking them to ‘list the points’ of a traditional and a modern wedding. An example of a correct response would be as follows: in a traditional wedding ‘the parents went personally to invite the entire village’ whereas in a modern wedding ‘invitations were sent to only close friends and relatives’. Some students listed dowry customs when the question specifically stated ‘other than the custom of the dowry’.
Some students also included information about a modern wedding that wasn’t present in the text, such as ‘the father walking the bride down the aisle’. Such personal additions to the stimulus texts must be avoided.
Question 3a.
The three bridal customs described in the article are:
the mother started putting together the dowry when the girl was young
they displayed the dowry at the bride’s house 
the dowry was taken to the groom’s house.
 Question 3b.
Traditional customs observed at the groom’s house on the wedding day are:
friends and relatives gathered at his house
the best man shaved him 
they gave him money.                  
Traditional customs observed at the bride’s house on the wedding day are:
her friends gathered at her house to help her dress
the names of single friends of the bride were written under her shoes
money was placed in her shoes.
Question 3c.
George’s opinion on the dowry is:
it is good that the dowry does not exist / he does not like the dowry tradition
not all parents could give/afford a dowry.
Question 3d.
George particularly likes the following customs that occur when the couple returns home:
they are given walnuts and honey when they enter the house 
they place a piece of iron on the floor (for the couple to walk on for good luck).


Question 3e.
Apart from the dowry custom, the differences between the customs of a traditional wedding and a modern wedding are: 
	
	Traditional wedding
	Modern wedding

	Before the wedding ceremony







	The family went personally to invite the villagers.
They invited the whole village / the whole village attended the wedding.
A celebration was held at the bride’s house and another at the groom’s house.
They went to church by foot.
	Invitations were sent to people. 

Only close friends and relatives were invited / 80 people attended.
The bride went to a restaurant with girlfriends and the groom to a club with his friends.
They took a limousine to church.

	During the wedding ceremony

	The bride or groom try to step on each other’s foot.
	This does not take place.


	After the wedding ceremony 
	There is dancing in the yard outside the church or a feast at the square of the village.
Rice is thrown inside the church when the wedding ceremony is finished. 
	There is a reception at a modern reception venue.

Throwing rice inside the church when the wedding ceremony is finished is not allowed today.


Part B – Reading and responding in Greek
Students were required to demonstrate an understanding of the stimulus text and to address the task requirements by conveying relevant information from the text in a manner appropriate for the audience and using the prescribed writing style and text type. 
Student responses were assessed holistically according to the assessment criteria and the expected qualities published on the VCAA website. Students were not awarded separate marks for content and language accuracy. However, language accuracy was an important expected quality that was considered in the assessment. 
It was possible to achieve a high score for this question without exceeding the specified word limit, which was shorter than the limit specified for Section 3.
Overall, most students understood the information in the report about the use of technology in sport, and identified most of the required points. High-scoring responses demonstrated depth of understanding by effectively incorporating relevant points into the email and articulating ideas clearly and concisely. Some students did not use the text type of an email, as was required by the question, or did not understand the purpose of the task and instead supported buying the latest technology rather than persuading the committee not to buy it. It is also important in this part of the examination that students manipulate the language of the stimulus text with minimal reliance on it. 


Questions 4
Points that could be included in the email to the committee were:
oι φτωχότερες ομάδες δεν έχουν τα λεφτά να αγοράσουν την τεχνολογία (poor teams do not have the money to purchase the technology)
η τεχνολογία βάζει πιο πολλή έμφαση στη νίκη παρά στην προσπάθεια που καταβάλλουν οι αθλητές 
(technology puts more emphasis on the victory instead of the effort placed by the athletes)
μερικοί πιστεύουν ότι οι κάμερες/ τεχνολογία μειώνουν τον ενθουσιασμό για το σπορ (some believe that cameras reduce the enthusiasm for the sport)
οι κάμερες μειώνουν την εμπιστοσύνη στην κρίση του διαιτητή (cameras diminish trust in the referee’s judgement)
παρεμβαίνει στην καθημερινή προσωπική ζωή του αθλητή / πρέπει να καταγράφει τη διατροφή, τον ύπνο και την προπόνησή που κάνει στο σπίτι (it is intrusive to the athlete’s daily personal life / needs to record diet, sleep, and training he does at home)
μπορεί να δημιουργήσει άγχος στον αθλητή (may create stress for the athlete)
η τεχνολογία δεν μπορεί να αντικαταστήσει την ανθρώπινη αλληλεπίδραση στα σπορ (technology cannot replace the human interaction in sports).
Section 3 – Writing in Greek
In this section of the examination, students chose one of four questions, each requiring a different text type and a different style of writing: an article (informative), a speech (evaluative), a story (imaginative) and a diary entry (personal). 
Students were assessed according to their capacity to demonstrate:
relevance of content in relation to the task set
comprehensiveness and sophistication of content
structuring and sequencing of ideas within and between paragraphs
accuracy and range of vocabulary and grammar
appropriateness of vocabulary and grammar for the context, purpose, style of writing, audience and text type
cohesiveness of writing within and between paragraphs.
All four tasks were selected by students. The most popular one was the speech (Question 6) followed by the imaginative story (Question 8).
Students need to ensure that they address the specific audience, purpose and text type, and organise their ideas effectively in paragraphs.
Question 5
Students were required to write an article informing readers of the local newspaper about the benefits of joining specific programs for a healthy and happy lifestyle. They were required to convey the information objectively and clearly, presenting facts/examples/explanations that demonstrate why joining different programs for a healthy and happy lifestyle would be of benefit to people. The answer needed to be clearly organised as an article with characteristics such as a title/topic, structure (introduction, body, conclusion), content (opinion/comment or reporting facts), style and layout.
Most students were familiar with the text type of an informative article and responded well, offering a number of suggestions for specific programs run by the local community that would assist a healthy and happy lifestyle. High-scoring responses covered a number of interesting community programs that could assist different age groups to maintain a healthy and happy lifestyle.
Question 6
Students were required to write the script of a school assembly speech evaluating the positives and negatives of creating friendships in person and online. They were required to emphasise ideas, opinions, feelings and impressions. They could use an informal and familiar style/register that could include emotive language. As it was a speech, students could employ direct speech and questions to intensify the relationship with the students. The script needed to include the title/topic and demonstrate the elements of structure, content, register, style and layout appropriate for a speech.
Most students who selected this topic adhered to the text type, while some wrote it as a report. Some students highlighted only the positives or negatives of creating a friendship online, and paid little attention to friendships in person. The speech should have included a balance between the two. 
High-scoring responses successfully compared the advantages and disadvantages of friendships in person and friendships online, and reached a logical conclusion through the valid presentation and discussion of facts and ideas concerning both types of friendship.
Question 7
Students were required to write an imaginative short story for a youth magazine inspired by the proverb ‘He who rushes, stumbles’. They were required to create an interesting and well-developed plot about a situation where something happens to someone who rushed to get somewhere or do something, and as a result endures an unexpected outcome. Elements of imaginative writing included the development of the plot and characters, descriptions of the setting, heightened drama and a final resolution. The writing needed to be clearly organised as a story, including a title/topic and appropriate characteristics such as structure, content (creative), author (fictional name), register, style and layout.
High-scoring responses were interesting stories with well-developed plots, while lower-scoring responses did not employ many elements of a short story.
Question 8
Students were required to write a diary entry describing the thoughts and feelings they had when they saw the image provided. Elements of personal language needed to be employed, such as subjective and informal language. Ideas, feelings and impressions needed to be emphasised in response to the visual stimulus. The response needed to adhere to the structure of a diary entry, including a date and appropriate content, style and layout.  
Students were familiar with the text type of a diary entry, and the image inspired them to write their thoughts on a variety of topics such as having a personal responsibility for the planet we are living on, or the idea that the world is a wonderful place and we should travel around it, or we can do anything as the future is in our hands.
High-scoring responses displayed engaging diary entries that included ideas, opinions, feelings and impressions on a variety of approaches to the stimulus. 
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