Katerina Poropat: So good afternoon, everyone, and welcome to
today's session - Introduction to the Victorian Curriculum: English
7–10. My name is Katerina Poropat and I'm project manager in the
Victorian Curriculum F–10 unit here at the VCAA. It is my great
pleasure to introduce you to the curriculum manager for English,
Annelise Balsamo, who will be leading our presentation today. I
would also like to thank Alicia Farrell from the F–10 unit, who has
done a lot of the work behind the scenes to make this webinar
possible today. Before we begin, we will start with an
acknowledgement to country.

I would like to acknowledge the traditional custodians of the many
lands across Victoria on which each of you are living, learning and
working from today. For myself and those of us in the Melbourne
metropolitan area, we acknowledge the traditional custodians of the
Kulin Nations. When acknowledging country, we recognise Aboriginal
and Torres Strait Islander peoples' spiritual and cultural connection to
country and acknowledge their continued care of the lands and
waterways over generations, while celebrating the continuation of a
living culture that has a unique role in this region. I would like to pay
my respects to elders past, present and emerging, for they hold the
memories, traditions, culture and hopes of all Aboriginal and Torres
Strait Islander peoples across the nation, and hope they will walk
with us on our journey.

Before we begin our presentation, I'll just go over some
housekeeping briefly. Please note that there is a chat function being
used to share relevant information and links from the VCAA. You'll
notice that a QA box has been set up, so this is for you to please put
your questions and any comments in and we will ensure that those
queries can be attended to. When you use the QA box, do make
sure that you select all presenters so that all the panellists can see
your questions as they come in. We will answer these queries in two
ways. Firstly, we may type a response directly into the Q&A box,
which all participants will be able to view. Or secondly, there will be
a Q&A forum at the end of this session where I'll read the questions
out and Annelise will provide those answers or we can take them on
notice if we need a follow up. The second part of our housekeeping
is to let everyone know that this session is being recorded. A copy of
both the recording and the PowerPoint, plus a transcript will be
loaded onto the VCAA F–10 Resources webpages under the
Professional Learning section. So without further ado, Annelise, I will
throw over to you for our presentation today.

Annelise Balsamo: Thanks, Kat. Hello, everybody. Thank you for
joining us today on this introduction to the 7–10 English curriculum in
the Victorian Curriculum. I hope your week's been reasonably
survivable. Going back into lockdown, I think, for all of us has been
less than ideal and I think incredibly disruptive for staff and students
in schools. I think you're all back today, so I'm hoping that went well
and that this is our last experience of this lockdown. I hope that the
year has started well, though, for all of you. After last year, it would
be good just to see that we could get some stability in our
classrooms and to really enjoy that experience again with our
students.

What I want to do today is walk you through all of the features, if you
like, and all of the structures that comprise the Victorian Curriculum
F–10, but we're going to concentrate on the 7–10 part of that
curriculum, or the secondary part of the curriculum. And I'm
interested, particularly, in showing you how it's organised, how you
might see through lines, how you might read this curriculum or use it
in your classrooms, only as a sort of suggestion, of course - you
have agency, and that's the beauty of the curriculum document. And
then a little look at the resources that we have and then we can do
some question and answer, if you've got any questions.

The first thing to know about
the Victorian Curriculum F–10, and the English part of it, is that it
does meet the requirements of the Victorian legislation for a
curriculum framework. So if you're using it,
you're meeting all of those requirements. And it is the framework that
is used by all Victorian government schools and the Catholic
sector. It's used by some independent schools. A lot of the
independent schools actually use the Australian Curriculum, but that
curriculum maps onto the Victorian Curriculum. There's synergy
between them. They're quite similar. There's some sort of strong
differences, particularly around the modes. But by and large,
it has the same sort of directionality and it does much of the same
thing. And it does reflect our priorities and standards
against the Australian Curriculum as well. So we have our own
flavour to it. If you're looking for it, you can find it at that website. So
I click on it. You can bookmark that and use it as you are going
through your work.

From time to time, we do update this curriculum document and some of those updates will include English. So to keep updated with this and not having to
return to the website constantly to make sure that you're across it all,
you can check in with the VCAA Bulletin, which is monthly, our Notice
to Schools, which is weekly, and the F–10 Curriculum update. It's
very good to subscribe to all of these publications because they just
drop straight into your inbox and you can check out whether there's
anything that is specific to your area or something that you think's
going to be important to what you do in your classroom by clicking
that link. Now, as Kat said earlier, these slides will be made available
for you, or to you, after this presentation. So I would be...that would
be something that I would suggest that you do almost immediately if
you're not yet connected. It's very useful information.

So by and large, the F–10 English curriculum is a comprehensive document
that has all the key knowledge and the key skills that we identify
as central to the study, to skill young people to move beyond
primary and secondary education. So what does the post-secondary
world look for these young people? And we have designed a
curriculum that we think offers them the skill sets and the
knowledges that would allow them to find any pathways, including
into further education or into work or into vocational education. So it
is a...is a broad church. It is a really broad document, and it does
offer all of those possibilities for students. And as I said before,
we will concentrate specifically on that 7–10 part of the curriculum.

The thing that sits over this curriculum
is the rationale, and we take this quite seriously. Writing a rationale
takes a long time and we really think through what it is that
we mean when we talk about subject English and what it is that we
want young people to get from this study. And so we think that,
as you can see in this rationale, that is central to the learning and
development of all young Australians. And we're looking
particularly at those notions of being communicators, thinkers and
citizens. And against that, we want them
to be imaginative and informed. So all of that feeds into what it is
that we do in the English classroom. We're looking for kids who can
analyse, understand, communicate and build relationships with
others. So it's, if you like, a document
that looks at the whole student. It's not a document that is so
focused on, if you like, the literacy journey that it negates all of the
other things that are possible around English, like appreciation of
literature and falling in love with words and enjoying communicating
with people and understanding what context means when you start
communicating with others. All of those things are built
into this curriculum document. We think that is as important
as any literacy journey a kid might take and can run concurrently. So
all of these things are important to what we think this document does
for young people. Part of that is becoming ethical, thoughtful,
informed and active members of society. So we want them
to be able to participate. And part of that is being able to
communicate using language effectively, and we feel that this is
what the heart of English is. In addition...we acknowledge that
Australia is a very particular context. It's linguistically and culturally
diverse. It has an ancient history of 60,000 years
with our First Nations people. It also has another history,
which is of migration and colonisation. And all of these things have to
fit together in some sort of pattern that young people make sense
of. So we want them to understand how they can use language
proficiently in that complex culture
and in that complex society. And we want them to be able to
contribute to that. So this is sort of where we are situating
the curriculum and what sits behind it. It's, if you like, the vision, or
the grand view.

Underneath the rationale sits the aims. So these are the things
that we would like students to walk away with when they finish their
English education at Level 10. Obviously, if they go on to VCAL,
or they go on to VCE, there are further aims that are in play
there. But at this point, this is what we aim students to come out of
level 10 with proficiency in. So the key modes - that they can listen,
read, view, speak, write, create and reflect and that they can do that
across many different texts and modes. So they understand that
there are multiple texts, they understand that you can
communicate in multiple ways and that they understand that
that needs to have a purpose and it needs to sit within
a particular context. We also want them to be able to appreciate
and enjoy and use the English language and enjoy its richness and its
power. So its imaginative power, but its an emotional power as well.
So it goes beyond just the capacity to communicate, but
communicate in a deep way, in a human way, if you like, so that
students can move through society and through culture in a way that
best fits their needs. The third aim that we...that we look for is
Standard Australian English. So this is, if you like, the formal
language that we would see is important to Australian society, and to
understand where and how that works. So the difference between
the formality of, say, a presentation like this and the way that you
might communicate and build a relationship or rapport with people in
the schoolyard, and why those variations are really important to both
students in their communication, but also to the larger project of
society. And the last aim we have is that they enjoy the aesthetic
aspects of text. So the appreciation of the beauty, the power, the
history of literature, both in this country and in other nations, not just
English speaking, because we also work with works of translation,
but the notion that language itself is a very powerful force.

The English curriculum has quite a complex structure, and if you work
across many KLAs, as you might if you're a primary teacher, but you
may not as a secondary teacher, you'll know that other curriculums
work in bands. So in two year...or two levels, two years of
educational growth or learning growth. In English and in maths -
mathematics - we work on levels. So we actually have one year of
growth per band or per level. So it's a much more complex structure
for a lot of teachers because there's so many more levels to work
with. But on top of that, we also have modes and strands. And so
these three organisational structures work together to build our
sense of this curriculum. But coming in cold to this curriculum, it looks
really complex and it's quite difficult, can be quite difficult to read. So
what I want to do is walk you through the different structures here
and show you how they fit together and how you can use them for
your purposes as a classroom teacher.

So if we start with the levels, English and mathematics, as I said
earlier, are organised by levels, but all other KLAs are organised by
these two-year bands, and each level will typically represent one
year of learning for a student. But we must remember the curriculum
is flexible and we talk about levels rather than years. So a student at
level 2 may well be in Year 3 at school, or the other way round. So it
is a flexible curriculum in that way. Now, obviously, we do often
conflate levels and years and that makes complete sense. It actually
makes sense in terms of the way that we organise our thinking and
our structure around the classroom. But it is a more flexible
document than that, and I will speak to that a little bit more as we get
through the structure.

Let me just move my slide on. OK. Oh, no, I can't move it on. Oh,
there we go.

OK. On top of, or beside the levels, we have the modes. And this is
actually the significant difference between the Australian Curriculum
and the Victorian Curriculum, is we continue to have modes as one of
the key organising structures. The Australian Curriculum does not. So
our three modes are reading and viewing - that's one - writing's the
second, and speaking and listening is the third. These are a strongly
emphasised in the curriculum, because I think we think about these
modes as the fundamental skill sets that we want students to
develop as they move through the curriculum. So the capacity to read
and view both capably and critically, writing for all kinds of purposes,
including imaginatively, but also maybe persuasively and reflectively,
and speaking and listening and not just formally, but in all kinds of
contexts. So they're real skill sets that we're keen for young people
to be able to get hold of.

Then the third level here that we have are the three strands of the
English curriculum - language, literacy and literature. And if we've
conceptualised the modes as the skills or the skill sets that we're
interested in students acquiring, we may see the strands as the key
knowledge that they're after. So they're going to require an
understanding of language, literature and literacy and ways to apply
those. So it offers an intersection, if you like, between knowledge,
skills and levels, so that you can see a student at any given point on
that continuum with those skill sets and that knowledge working
through the curriculum.

But there's further complexity. We haven't finished there.
(CHUCKLES) So beneath the strands, the content is then organised
by sub-strands. And this is actually a part of the curriculum that I
think is maybe underappreciated and what I would like to spend a
little bit of time on later on in the presentation. And these are the
sub-strands that create this continuum of key knowledge and skills
through this more conceptual layer of the levels, the strands and the
modes.

So the way that the sub-strands work is they sit underneath the
strands, so 'sub-strand' does, you know, speak to that. And
underneath language, we have these sub-strands. They're language
variation and change, language for interaction, text structure and
organisation, expressing and developing ideas, phonics and word
knowledge. So they're the sub-strands that sit underneath that
language strand. Underneath literature, we've got literature and
context, responding to literature, examining literature and creating
literature. And then under literacy, we have the text in context,
interacting with others, interpreting, analysing and evaluating and
creating texts. Interestingly enough, under language, though, this is
where a lot of our literacy sits. So, actually, the sub-strand of
expressing and developing ideas, for example, is really the
sub-strand of grammar. And underneath phonics and word
knowledge, I think that's a bit more self explanatory, it's really that
connection between sounds and letters and words and combinations
of letters. So that these hold a lot of the information, a lot of the
conceptual knowledge that you're going to then apply in your
classroom in order to get your kids through these journeys to
knowledge and skills.

This is just a quick one and really doesn't apply to the digital
curriculum, but there are also focus areas, which actually just give
you a tiny bit more information that sits under the sub-strands. Now,
for many people, they don't actually help that much, but it can give
you a little bit more information. If you're looking for the same thing in
the Australian Curriculum they're called threads, perhaps confusingly.
But, you know, that's life in the big city, I guess. But this information
is located on the scope and sequence chart. So if you're working
with the digital curriculum, you're not going to see it. If you do
download those scope and sequence charts, you will see them and
you can find that at that website. And you can see here, this slide is
a little bit more difficult to read, but it sits here underneath the
sub-strand. It just gives you a tiny bit more information as a through
line through that information.

So I've done the structure and now we're going to look at the
statements that, if you like, is the core of the curriculum, which are
the content descriptions. So the structure is really important to read
and make sense of the curriculum documents. But we would say that
where the real heart of the curriculum is in these content
descriptions. So these are the statements that you would use in
order to guide your teaching and learning practice in the classroom.

However, because they are stand-alone statements, they can be a
little bit siloed. If you're only working with one content description, it
can feel a little bit like working in a sea of a whole lot of information,
but it's not really connected. So I want to invite you to think about
using the structure to make these content descriptions a little bit
richer. And I would like to invite you to think about that the
sub-strands offer you a through line, through the content description,
so you can look forward and backward, depending on what level
you're working in, to see where students might have come from and
where they might be going to in this particular conceptual framework,
and then offer them both diagnostic work, by looking backwards, and
possibly extension work, by looking forwards. But just enriching the
way that you might think about those content descriptions. I do want
to have a little caveat here, though, and this is one of the sort of
gotchas that happen in the Victorian Curriculum for English, is that
the through lines that are organised by sub-strands sometimes drop
out between the modes. And I think some of the frustrations in
reading this curriculum are lodged here. That you're working, say, in
reading and viewing and you're happily going along with the phonics
and suddenly it just disappears. Often that will drop into a different
mode and you'll be able to then enrich the way that you teach that
particular content description and the knowledge and skills takes you
into a different mode. So I'm going to show you what that looks like
in your curriculum area.

So this is a screenshot from reading and viewing. The middle band
here... So it goes from level 8, level 9, level 10. So the middle is level
9, Level 8 sits on the left-hand side and level 10 sits on the right-hand
side. So you can see here that you have the sub-strands of
expressing and developing ideas that run through this curriculum
here. And there are two or three content descriptions that sit
underneath that sub-strand that you could use to enrich what's
happening in your classroom. And you can look forwards and
backwards in terms of what the kind of ideas are, what the content
is, what the skill sets, what the knowledge is, in order to both
understand where students have been or where they might be
directed to or what, perhaps, they've missed. And so it just enriches
you. It gives you a bigger, broader understanding of what's
happening, perhaps, for the students in their classrooms. Can you
see underneath, though, I've circled phonics and word knowledge?
Now, this only occurs here in the reading and viewing in level 9. But if
we go to the next slide, we can see that it actually also occurs in
writing. So phonics and word knowledge appears at level 8 in writing
and at level 10 in writing. So it indicates that these are connected
bits of information - that the phonics and word knowledge actually
runs across both modes. So when you're reading the curriculum, you
need to try and think about seeing them not just as sort of individual
content descriptions, but across the sub-strands, but also across the
modes. So it becomes a much more complex reading of the
document. And I understand it can be frustrating, but I think once
you've got your eye in, it does make for a more sequential piece of
writing and reading.

So this slide, if you're coming back to this presentation, really just
gives you that information again. So the content descriptions work
with a structure to provide this knowledge and skills and that they
work across and up and down. So it is a much, sort of, quite... Well,
it is a quite a flexible document in that sense.

OK, so I want to explore that in an example that you might be able to
use in thinking about the way that you develop your teaching and
learning plans. So, as I said before, we can think about a much more
flexible way of thinking about this curriculum. So at level 8, for
example, in the mode of writing and under the strand of literature, we
have a content description that says "Create literary text that draw
upon text structures and language features of other texts for
particular purposes and effects." So it sits within the creating
literature sub-strand. So I would then be looking at what's happening
in creating literature across...so backwards and forwards for this
particular unit, and to see what's happening at level 9 and at level 7
in order to think about both differentiation, but also to sort of get a
handle on where your kids have come from and what's happening for
them in this particular set of information.

So we can see here
that we have level 7, level 8, level 9. And in level 7, we have this idea
of experimentation with structure and language features and creating
texts that adopt stylistic features. In level 8, we have that notion of
experimentation as well, and creation again, but there's more detail.
It's asking for deeper understanding, deeper connection with these
concepts. And then it has this again at level 9, with the same verbs -
'experiment' and 'create' - but again we're going deeper. So in this,
we're adding more richness here with sound and image, beyond
language, beyond text, beyond grammar. And in this, again, we talk
about hybridity at level 9. It takes it out of what is, I guess, you
know, traditional text into something that's a little bit more
experimental, a bit richer. And we know at level 9, kids are really
reaching and looking for rebellion, if you like. And if they can find
rebellion in their texts, it meets them in a way that's quite powerful, I
think.

So you can see that you could write or develop some sort of
understanding in your own classrooms using these through lines. So,
we have at level 7 this - that they adapt stylistic features they've
encountered in other texts. Then we have at level 8 that they then
use those for particular purposes and effects. And at level 9, that
goes further, which works with hybridity or hybrid texts and goes into
something more complex, like parody, allusion and appropriation. So
there's a more complex version of what we see at level 7. So we
build on the knowledge and skills, rather than silo them. We see them
as part of a continuum and we are enriching our students'
experiences.

The other way you can think about this, too, is that you could use this
as a sort of identification and application...exercise. So do they
understand? So almost like a diagnostic. So use level 7 to...do they
understand these stylistic features? Can they identify them? If I gave
them this term, would they be able to tell me what it is? Could they
find it in a text? And then you can use that then, to build their
understanding of how they might use it for purpose and audience.
And so then you can give them that richness of where they are at
level 8, but then you might want to extend them into something like
the concept of parody. So it does give you that sense of both sort of
remediation and a diagnostic, then straight teaching and learning for
content understanding and application. And then you can work
through extension, if that's somewhere where your cohort really
wants to go. You're further assisted in this work with the content
descriptions, with the elaborations. So there are elaborations
underneath every content description and they give you additional
information, or additional ideas, actually, often teaching and learning
ideas, for how you might use that content description in a classroom
setting. And you can use that and think about that in terms of the of
the context of your cohort and your community. So I'll show you what
that... I'll describe what that looks like for this particular content
description, and then I'll show you where you can find it on the
website. So the elaborations for the content description that we just
looked at at level 8 suggest that you combine an analysis of a text
with the creation of an individual text. So that notion of both
identification and analysis with creation. So we know that students
really like to apply as much as they do like to analyse, and you
combine those two things together in order to create understanding.

I'd just like to draw your attention too
to the verbs that we use, both in content descriptions and often in the
elaborations, that there's often these big open verbs like 'understand'
or 'create'. So the HOW you do the creation, the HOW you do the
understanding is a matter for your school. It's a matter for the
context and the cohort and the community that you face every day,
and thinking about what is best for them, how they are best served
by you interpreting the curriculum in a way that best suits their needs.
So we offer you these bigger verbs. We don't...we're not prescriptive
about HOW. What we offer you are the concepts, and we ask you,
then, to consider the how in the context of your teaching and learning
experiences.

So where do you find the elaborations? So if you're unfamiliar with
this, you go to the digital curriculum and you go to any content
description that you're interested in and there is - and I've circled it
here on three of them - there is a curriculum number. Now, this is a
live link. So when you see that curriculum number, you can hover
over it and click on it and it will open you up to this. So this will open
on your page and it will give you the elaborations for that particular
content description. So it will give you further information and
possibly teaching and learning ideas. It also connects you to FUSE,
which is the department's website that helps you with teaching and
learning resources. So this will allow you then to hook into their
resources in a way that best fits your students. So you can use their
resources to both consider how you might apply that in the
classroom, you can use them straight up, or you can adapt them for
your purposes. So this particular part of the website is quite
powerful. So once you're in the elaborations, it's not just a little bit
more kind of information, there's all sorts of links there that can
assist you in your own practice.

So the final really important part of the curriculum are the
achievement standards, and this is where you go, really, for
assessment. So it's important to note, but again, I think frustrating for
teachers perhaps new the curriculum, that while we have content
descriptions that are strong statements about the teaching and
learning that will happen in the classroom, the achievement standards
are, if you like, a synthesis of those ideas and they give you relevant
ideas that connect with what you see in the curriculum, but they do
not exactly replicate it. And often I think teachers find it frustrating
that they've worked deeply with a content description or two but they
really can't...they can't see, or it's not clear to them in the
curriculum...in the achievement standards. So this synthesis of the
curriculum again allows you agency. It allows you to open into your
assessment. And as long as you can find a way that a connection,
particularly around the modes, and it is organised by modes, so it
does give you that hook in, that you have...that the student has
demonstrated a series of understandings, a series of skill sets, a
series of knowledge. Then you can use the achievement standards to
build that into your assessment program. Again, we have very open
verbs here that students are only being asked to 'understand', to
'demonstrate' and so on. And the way that they do that is something
that you determine. Do you want them to be doing something
experiential? Do you want them to be writing a lot? Do you want
them to be doing this through speaking and learning... uh, speaking
and listening? So the way that you connect to these ideas is a
school-based decision and something that asks you for teacher
agency and to use your expertise to determine that for your students.

What I've done here is I've circled in the achievement standards where you might see those content descriptions that we were working with earlier, the ones that
we were talking about in terms of the through lines. So you can see here that I have circled here that, "They create text showing how language features, text structures and images from other texts can be combined for effect." You can see that's not exactly the content description that we were looking at earlier, but it has the same sort of intentionality, if you like. So it's got the same intention, but it's just
a bigger idea. So they could be doing a lot of things around creating
text to show how language features, text structures and images from
other text can be combined. And you can use multiple content
descriptions in order to find that in your students' work. Again, at
level 8, we have, "They explain the effectiveness of language choices
used to influence an audience. "Through combining ideas, images
and language features from other texts, "students show how ideas
can be expressed in new ways." And then again, at level 9, we have,
"In creating text, students demonstrate how manipulating language,
features and images can create innovative texts."

So you can see that it's a synthesis, really, of those bigger... It's a
synthesis of those more granular ideas that we see in the content
descriptions, but give you real agency to provide assessment tasks
that would allow you to demonstrate, allow your students to
demonstrate to you, those key ideas.

So this is just to remind you that those content descriptions we
looked at earlier are connected here to the achievement standards
that I've circled on this previous slide.

So that's really effectively the shape and the structure of the
Victorian Curriculum English and with particular emphasis on the
7–10. Of course, if you're a year 7 teacher, you'd be looking
backwards to level 6, potentially. And if you're a level 10 teacher, it
might be that you are considering what you might do to extend your
kids. You might be looking at something in VCE. So it's more flexible.
It's not a siloed thing. It's not because you're in secondary, you're
only looking at 7–10. But that's the effective structure of what it is
that we do, and that's the content and skill set that we're interested
in, and that's how the achievement standards work.

There are a number of things that sit around this curriculum or sit
complementary to it. And one of them is the English as an Additional
Language or the EAL curriculum. So in 2021, so this year, the
comprehensive F–10 EAL curriculum is going to be implemented in
schools. So this is going to run alongside to support those students
who are EAL identified. It's not...I'm not going to go through that
today, but there is another webinar that will look at that in more
detail. I believe that's next week. So if you interested in that, you can
register for that one or you can have a look at this particular link that
gives you a professional learning program. There's a series of
webinars there, there's support resources. And the department also
has some links here for you. So there is support for this particular
curriculum. And if you're interested in it, there are additional
resources that you can access.

The other thing I just wanted to touch on briefly was the concept of
literacy across the curriculum. So it is the foundational concept to all
the learning areas and capabilities in the Victorian Curriculum, but it
does, I think, sit firmly in English. And I think English teachers feel
that quite sort of profoundly that the weight of literacy often falls with
them. It's important to know that it is not one of the four capabilities
that have separate curriculum documents. It is in the Australian
Curriculum. It does have its own curriculum documents. We've
incorporated it in the key learning areas in the Victorian Curriculum.
So it sits across all of the curriculum and there are literacy
components to every curriculum. But clearly it's much stronger in
English than anywhere else. Confusingly, perhaps, some of the key
parts of literacy in English actually occur under the language strand.
So while there is a literacy strand, a lot of the kind of key literacy
frameworks or the key foundational knowledge and skills for literacy
actually sit under the language strand. So don't be confused by
thinking that literacy speaks to the literacy journey. It actually has a
slightly different emphasis. You're better served looking at that
language strand initially to see all of those through lines, particularly
around grammar and phonics. They sit in the language strand. So it's
important to know that.

The other complementary document we have are the Literacy
Learning Progressions. You can find them at that link there. And they
are a really powerful resource for teachers to map student
progression. And they're really, really useful for teachers that have
strongly mixed-ability classrooms, particularly if you've got kids that
are working at much lower levels than your...sort of the majority of
the cohort, or at much higher levels. What the Literacy Learning
Progressions do is that they give you a much more granular
understanding of what that student might be doing at that particular
level. So it's quite detailed explications of what a student might be
showing or doing in order to meet that particular level. So they can
be really helpful if you've got a student that you're not, you know,
that's shown up in a Year 7 classroom, but clearly not really at that
level. You can go back and have a look at the Literacy Learning
Progressions and find where they are and then use the curriculum.
But I really want to emphasise here that it's not really useful if you've
got a cohort that is working at the level that you're working with. I
would use the curriculum document for that and slightly backwards
and forwards in that way that I have invited differentiation and to
think about the Literacy Learning Progressions as a complement to
the curriculum, but not a replacement for. We have seen quite a lot
of schools using Literacy Learning Progressions as their curriculum
and it is a little bit limiting. It's a bit kind of rigid. And the joy of the
curriculum itself is that it's open, that it invites agency, it invites
interpretation, whereas the Literacy Learning Progressions are a little
bit more programmatic, a bit prescriptive, which is fantastic if you
really want to do some diagnostic work, but a little bit limiting if
you're using it to do teaching and learning programs.

If you are looking for additional resources, we do have resources
that do support the F–10 curriculum, and the 7–10 in particular. You
can have a look at our planning website for curriculum coverage and
planning within a whole school context. And there are Help Me Plan
area. There is templates that you can use for whether you are
covering the curriculum and compliance, and it is actually a focus for
this year. I'm going to work on more resources
around planning for curriculum coverage because I think that we
could do more work there, it could be more useful for you. There's
also resources for teaching and learning, and there is also resources
that can help you with assessment. So indicative process...uh,
progress, you've got annotated work samples at most, in most of the
modes and at most levels, and you've got information about
formative assessment. There's quite a lot of detail around formative
assessment. There was a big project done last year and the year
before. And if you're particularly interested in that...in formative
assessment, there's a lot that you can get hold of there, including
rubrics and case studies, and there's a lot of information.

And they're all the links.

And you are really welcome to ask me questions today about this curriculum, or if you don't want to ask today or something occurs to you later on, to contact me at
any time. So they're my numbers and you're welcome to call any of
the numbers, or you can email either the F–10 area, which is that first
email address or directly to me, which is the second one. I'm happy
to have chats. I'm happy to discourse with you for you to run ideas
past me. All of those things. Love it. It's always so fascinating talking
with teachers, and finding out what they're doing and how they're
experimenting with or interpreting the curriculum is always a joy for
me.

And don't forget that there are ways that you can then get updates
on this as well. So you could contact me directly, but you can also do
that subscription that we mentioned, beginning of the presentation
where updates the Bulletin Notice and Notice to Schools come
straight to your inbox so that you have all of that at your fingertips.
Alicia's put all of those things in the chat too, so if you want more
information, you can get it in the chat as well. But thank you for your
time and attention. And if there are any questions, I'm happy to have
a chat with you.
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