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[bookmark: TemplateOverview]General comments
[bookmark: _Hlk86848779][bookmark: _Hlk86916486]The quality of students’ responses varied, with high-scoring responses demonstrating an understanding of language structures. 
Students should keep in mind the following general points.
Answer all questions. Assessors have no choice but to give N/A (zero marks) to unanswered questions. It is strongly recommended that students always attempt all the questions; even if a student is unsure about an answer, it is better to attempt a question and possibly earn some marks than not attempt a question at all. 
Read questions carefully and answer them in full. For example, when a question asks for discussion of the grammatical differences between English and Noongar in two sentences, the answers should relate only to those two sentences.
Some questions require students to study unfamiliar data and identify and describe patterns in that data. In particular in Question 3, the irregular 19th-century spellings may have made some of these patterns more difficult to identify, so students needed to allow time to carefully consider the data.
There were two essay questions: Question 5 and Question 6. Students should be careful to answer the question that is asked rather than answering the question they expect to be asked. For example, some students included information that was not relevant to the question, such as discussions of community consultation. Higher-scoring responses were generally more detailed and included a wide range of justifications.
Specific information
This report provides sample answers or an indication of what answers may have included. Unless otherwise stated, these are not intended to be exemplary or complete responses. 
Section 1
Question 1
Responses to Questions 1a. to 1h. were generally good. A few concerns have been noted in the individual questions.


Question 1a. 
The answers to this question were:
	possum
	koomool
	koomoolil
	

	tree
	boornak
	boornool
	

	water
	kebak
	keba
	

	kangaroo
	yongka
	yongkak
	

	dog
	dwert
	dwertak
	dwertil

	women
	yokal
	yoka
	


Full marks were given for providing all words with correct spelling. Answers with one error or omission received five marks. Answers with two errors received four marks. Answers with three errors received three marks. Answers with four errors received two marks. Answers with five errors received one mark. Answers with more than five errors and/or omissions received no marks.
Question 1b.
Students were asked to identify two grammatical differences in the first two sentences, and scored one mark for each difference that they listed. 
There were three differences:
no definite articles in the two sentences
no copula (i.e. verb ‘to be’ / ‘is’) in the two sentences
locative marking by the suffix -k / -ak (students scored one mark for stating that Noongar marks location with a suffix, without having to specify its form).
Some students counted the number of words rather than carefully articulating the grammatical differences between the two languages. Since Noongar is a language with a different morphological profile from English, sometimes two words in English will be a single word in Noongar.
Students should read the instructions carefully. This question asked about the grammatical differences in the first two sentences only, but some students pointed out differences in other sentences.
Question 1c.
The locative suffix is -k after a vowel, and -ak after a consonant.
This question was about forms, not functions. One mark was given if a student wrote that -k is a locative suffix and then explained that -ak has a different meaning.
Question 1d.
‘Adjective’ is the linguistic term used to describe the word koomba.
Question 1e.
The form koomool is used as the subject of an intransitive sentence (intransitive subject) in sentence 1 and the object in sentence 9, whereas koomoolil is used as the subject of a transitive sentence (transitive subject) in sentence 13. Students only received full marks if they referred to both functions of the form koomool as well as the function of koomoolil. This is an example of an ergative/absolutive system for nouns.

Question 1f.
The form -iny / -aniny marks the present progressive / present continuous (‘-ing’) form. Assessors accepted the answer ‘marks the present’. The answer did not require examples, but students could refer to sentences 7 and 8. Students who gave an incorrect example would lose the mark.
Some students explained the meaning of -iny / -aniny as the English suffix ‘-ing’. While ‘-ing’ is part of the way that English expresses the present continuous, it is also present in other English constructions such as the past continuous ‘was thinking’.  
Question 1g.
Noongar uses a suffix -ool in the word boornool (‘from the tree’), while English uses a preposition.
A number of students missed the existence of the ablative suffix -ool, of which there is only one example, but comparison with the word boornak (‘in the tree’) should have alerted students to the fact that this is a suffix. The ablative is not a core case marker (marking subject and object); it is an oblique marker (marking relationships such as ‘to’, ‘at’ and ‘from’). Some of the oblique markers appear to be more difficult to identify. Although the question specifically asks the students to ‘consider sentence 12’, students also needed to consider the word boornak in sentence 1 to correctly answer this question. 
Question 1h.
Sentences 5 and 6 showed the bare root djinang used as an imperative in sentence 6 and as past tense in sentence 5. The study design includes bare roots with two syllables, so assessors expect that students can identify djinang as a bare root.
Students should carefully read the question, which was about the bare roots of Noongar verbs. Some students included nouns in their answers.
Question 1i.
The two different orders were: subject, pronoun, verb, object in sentences 9 and 10; and subject, pronoun, object, verb in sentences 7 and 8. Students scored one mark for answering that there was not a fixed word order, a second mark for giving what the two possible word orders were, and a third mark for demonstrating each of the two different orders.
Students needed to include only sentences with transitive verbs in their answer. Students should be aware that transitive verbs have a subject marked by the ergative (if it’s a noun) and an object that is in the absolutive (unmarked) case. Some students included sentence 5 in their discussion, but sentence 5 had the subject dwert (‘dog’)  in the absolutive case and no direct object but instead a locative marked yongkak (‘at the kangaroo’).
Question 2
Question 2a.
The Noongar object pronouns have a final -ny in common.
Assessors accepted answers stating that the pronouns all have a final -any, though it is more correct to note the variant -iny for the second person singular.


Question 2b.
Sentences 14–16 show that for the first person singular, the subject form is ngany both for transitive subjects (sentence 16) and intransitive subjects (sentence 14), whereas the object form is different in sentence 15. The same is true for the distinction in third person pronouns between baal (intransitive subject in sentence 17 and transitive subject in sentence 15) and the object baalany in sentence 18. This is a nominative/accusative system for pronouns as distinct from the ergative/absolutive system for nouns. 
One mark was awarded for mentioning that the subject forms for at least one pronoun (first person or third person) are the same whether the subject is transitive or intransitive; a second mark was awarded for generalising this to make the point that this applies for all pronouns; and a third mark was awarded for pointing out how this is different from the nouns (where transitive subjects are marked differently from intransitive subjects).
Some students answered this question without clearly explaining that at least one important difference between the marking of nouns and pronouns is that the function of the transitive subject is marked differently on nouns from the function of the intransitive subject, whereas for pronouns the form of transitive subject and intransitive subject are the same. This is demonstrated in sentences 14–18.
[bookmark: _Hlk185410279]Question 2c.
The third person refers to people other than ‘I’, ‘we’ and ‘you’, or third person forms (singular) might refer specifically to ‘he/she/it’ and third person forms (dual and plural) to ‘they’. Students might answer in this way, or they might say ‘other than the speaker and addressee/listener’, or ‘the person(s) referred to or spoken about’.
There are many examples of third person pronouns in sentences 2, 4, 5, 7, 8, 9, 10, 13, 15, 17 and 18.
One mark was awarded for providing the definition, and one more mark for providing an example of either a sentence or a single word.
Question 2d.
Correct translations were:
Yoka kebak yaakiny (assessors accepted the order Yoka yaakiny kebak)
Nyunak baalany baak / nyintak baalany baak.
In the second sentence, a number of students used baal ‘it (subject)’ in place of baalany ‘it (object)’, not clearly grasping that the English word ‘it’ is two different words in Noongar depending on whether it is the subject or object of the sentence.
Full marks were awarded for correct translation and spelling, one mark per translation if there was one error, and no marks if there was more than one error.

Question 2e.
Correct translations were:
The possum, it is drinking it. (Assessors accepted ‘The possum is drinking it.’)
He/she/it ate the big leaf.
Full marks were awarded for correct translation and spelling, one mark per translation if there was one error, and no marks if there was more than one error.
Students should take care to properly understand the structure of these sentences. In the first of these, Koomoolil baal doorakiny baalany, the object pronoun baalany is translated in Table 2 as ‘him, her, it’. Some students incorrectly replaced this with the subject form ‘he, she, it’, which would create a non-grammatical English sentence like ‘it is drinking he/she/it’. Students need to be careful that when copying from tables they clearly understand what they are copying.
[bookmark: _Hlk58326601]Question 3
Question 3 generally presents the most complex data in the examination, but it is at the core of the subject because this is the question that always contains data relating to the Aboriginal Languages of Victoria. Students need to take time to study that data as best they can. When asked to report on patterns (such as in Questions 3c. and 3d.), students need to look more carefully at all the data.
Question 3a.
Assessors expected students to answer ‘very similar’. Other answers such as ‘similar’ were also accepted.
Question 3b.
In answering this question, students were expected to point out that the words for ‘native cat’, ‘child’, ‘chain’ and ‘log’ are the same (or virtually the same) across the three languages, whereas the words for ‘camp’ are completely different in the three languages. This answer was awarded one mark. A second mark was given for pointing out at least one of three differences: 
‘Clap the hands’ is slightly different in the Ballarat language (language 1). 
The word for ‘log’ in Bacchus Marsh (language 2) is doubled (termed reduplication in linguistics). 
The spelling for ‘cat’ is different in Ballarat (language 1). 
Question 3c.
In each case, the word in Ballarat (language 1) has a final vowel, including those written as -ah, whereas the words in Melbourne (language 3) always have an -ng added to this vowel. This answer was awarded one mark. The situation in Bacchus Marsh (language 2) is more complex; for the words Dȳinnang (‘foot’), Gay-rang (‘leaves’) and Kang (‘nose’), Bacchus Marsh is like Melbourne, while the words Mōō-nȳo (‘lice’), Lah (‘stone’) and Wahry (‘sea’) are like Ballarat. This answer was awarded a second mark.
There is a clear pattern here, namely that the Melbourne language (3) consistently ended in -ng for all the words whereas the Ballarat language (1) consistently lacked the final -ng. For the Bacchus Marsh language (2), half the words had the same ending as Melbourne while the other half had the same ending as Ballarat. Full marks were given to students who saw these patterns and could describe them.


Question 3d.
The Bacchus Marsh language is somewhat intermediate between Ballarat and Melbourne, reflecting its location between the two cities.
In general, for Questions 3c. and 3d., students needed to think about the systems underlying the similarities and differences between the two languages, not just the actual similarities and differences themselves. They should also have considered the relationships between languages more specifically than simply stating that they are ‘all related’.
Question 3e.
As we would expect from Question 3c., the word for ‘fire’ in Ballarat, Weē, has a final vowel, and the word in Bacchus Marsh has a final -ng (like ‘foot’, ‘leaves’ and ‘nose’). The Melbourne word is completely different (Dahn-din); we might have expected it to be Wēēng.
The two points to make here are that the words in Ballarat (language 1) and Bacchus Marsh (language 2) fit the pattern described in the answer to Question 3c., while the word in Melbourne (language 3) is completely different.
Question 3f.
	
	1 (Ballarat)
	2 (Bacchus Marsh)
	3 (Melbourne)

	Make (a fire)!
	Wirrkak
	Wirrkak
	Wirrkak

	Strike
	Wōōlōngahk
	Dȳilpahk
	Dilpahk

	Build
	Barpak
	Ngarwak
	Gōōngak


Full marks were awarded for providing all the words with correct spelling. Answers with one error received two marks, while those with two errors were awarded only one mark. Omissions of macrons were not counted as errors. 
Question 3g.
The final -k (or -hk) marks these verbs as commands.
Question 3h.
In the Ballarat language (1), the form is written as Wāi-wahka. This contains an additional final -a, which may have been inserted to avoid a -k sound immediately before the noun kalk.
In the Bacchus Marsh language (2) there is either the insertion of -a, or possibly the final -k has been left off because it is followed by an initial g- in the noun galk-galk. As with the Melbourne language, the final -k is expressed with -g as Bŭrbŭgga.
In the Melbourne language (3) the final -k is expressed as a -g (Wandagga), with a vowel inserted because the noun kalk begins with k-. The -g is probably written because there is a vowel after it.
In assessing this question, other plausible but creative explanations were accepted.


Question 3i.
	Ballarat
	Wōōlōngahk Gōōra 

	Bacchus Marsh
	Dȳilpahk Gōhim

	Melbourne
	Dilpahk Gōhim


Spellings with hyphens, such as Dilpahk-gōhim for Melbourne, were accepted and given full marks. The hyphens are based on the spellings in Table 6. Answers without hyphens also received full marks.
Full marks were awarded for correct answers with correct spelling. Answers with one error were awarded two marks, while answers with two errors were awarded one mark. Omissions of macrons were not counted as errors.
Question 4
Question 4a.
Three consonant sounds that exist in English but not Cundalee Wangka (with English examples from Table 10) are:
‘f’ (fence, knife)
‘h’ (hammer, highway, hospital) 
‘s’ (hospital), which can also be spelled as ‘ce’ (fence) and ‘z’ (trousers).
Answering ‘d’ (gold, doctor) and ‘g’ (gold) would also be accepted.
Full marks were given for identifying three sounds and giving one English example of each. If only two sounds were identified, two marks were awarded. For example, if a student identifies ‘f’ and their other two examples are both examples of ‘s’ (fence and hospital) then that answer was awarded two marks.
Question 4a. was only about English, but most students answered with information about both languages, thus pre-empting Question 4b. Question 4b. was about sounds that have been incorporated from English into Cundeelee Wangka. 
If a student correctly gave the information required for both Question 4a. and Question 4b. in one place, they received full marks for both questions. Nevertheless, students should pay careful attention to the questions and answer them exactly.
Question 4b.
Students were required to answer how all of the sounds identified in Question 4a. are pronounced when borrowed into Cudeelee Wangka:
‘f’ is pronounced ‘p’
‘c’, ‘s’ and ‘z’ are pronounced ‘tj’ (replaced by the nearest ‘stop’ sound in the Cundeelee Wangka phoneme inventory)
the final ‘z’ in ‘trousers’ is not pronounced
‘h’ is not pronounced
‘d’ is pronounced ‘t’ (except in ‘gold’, where it is not pronounced and the final ‘ld’ is realised as a final ‘I’)
‘g’ is pronounced ‘k’ in ‘gold’ (kawulpa).
Students who did not identify three sounds in Question 4a. but explained the process correctly for all three words they used as examples in Question 4a. were awarded three marks here, but not in Question 4a.


Question 4c.
A vowel has not been added to ama, ayiwayi and tukuta.
The question asks for an example where a vowel sound has not been added when the word is borrowed from English into Cundeelee Wangka. The words ‘hammer’, ‘highway’ and ‘doctor’ all have a final vowel sound in Australian English, so when these words are borrowed into Cundeelee Wangka as ama, ayiwayi and tukuta, they are examples of words where a vowel sound has not been added to the borrowed word. Even though these words are spelled in English with final consonants, they are pronounced in Australian English with a final vowel. Students need to be careful to distinguish spelling from pronunciation when discussing Australian English.
An example of a word where a vowel sound has been added would be ‘knife’, which in English has a final consonant sound ‘f’ but in Cundeelee Wangka has a final vowel sound in nayipi. Even though the English word is written with a final vowel, the final sound is a consonant.
Question 4d.
‘Semantic extension’ is the name of the process for creating new words. The term ‘meaning extension’ was accepted.
Question 4e.
Multiple examples of semantic extension are possible.
Money in the form of coins would have appeared similar in shape and size to small stones.
Bullets are small, seed-like objects.
Tea and engine oil are black in colour.
Christian ministers are tellers of significant stories.
A general answer such as ‘the objects/concepts are similar in form or function’ was accepted when students referred to two examples.
Question 4f.
	Cundeelee Wangka word
	Meaning

	tjina
	foot (or feet)

	mara
	hand (or hands)

	pukarti
	cover, covering


Other plausible answers for these were accepted. 


Question 4g.
	English word
	Borrowed word

	podcast
	putkatja

	koala
	kuwala

	bitcoin
	pitkunya / pitkuyina / pitkuyini

	computer
	kampuuta / kamputa / kumputa

	selfie
	tjilpi


Slight variations in spelling that fit within the sound system of new Cundeelee Wangka were accepted, but spelling that included letters not found in Table 9 or vowels not listed below Table 9 were not accepted. One mark was awarded if only one word was spelled correctly.
Question 4h.
	English word
	Compound word

	suitcase
	tjuutpukarti
tawatji-pukarti (literally ‘trousers-case’)

	guitar case
	kitaapukarti


A number of students did not attempt Questions 4g. and 4h., and some students wrote English rather than possible Cundeelee Wangka words.


Section 2
In general, students responded well to the essay questions. High-scoring responses engaged with the stimulus material, while lower-scoring responses seemed rehearsed and generic, or appeared to draw from practice exams.
Since each of these essays is marked with a single mark out of 20, the assessors considered the extent to which students met all of the points in the marking guide, how well they expressed themselves and the clarity of their written style. 
Question 5
Question 5a.
This question asked for a list of words or phrases for the location where the game is played, the ball and how it is made, and the process of playing the game. This could include words such as ‘field’, ‘playing field’ and ‘ball’, and phrases such as ‘possum skin ball’, ‘cut the skin’, ‘roll the skin’ and ‘bind the skin’, and words for playing such as ‘kick’, ‘run’, ‘jump’ and ‘catch’. Students could create their own appropriate phrases. 
In their justification, students were required to explain why particular words are needed to describe a particular aspect of the game. For example, they might say that specialist words might be needed for particular actions in playing the game, such as ‘leaping as high as five feet from the ground to catch the ball’, as described in the quote from Robert Brough Smyth.
Responses focused on consultation with elders and observation of protocols, but some lacked detail and originality.
Question 5b.
Students discussed sources for language information such as:
words from historical sources, such as manuscripts and 19th-century books. Some of these sources have word lists that may include words for ‘skin’, ‘jump’, ‘catch’ etc.
knowledge of language held by community members, and discussion of the way that custodians of the language talk about games
the need to undertake ‘new language creation’, such as the examples in Question 4. For example, if students suggested a special word for ‘leaping as high as five feet from the ground to catch the ball’, they might borrow the term ‘mark’ from Australian Rules Football or a compound word such as ‘jump-catch’
the possibility of borrowing words or adapting them from neighbouring related languages
protocols relating to language usage and development, although this is expected to be dealt with in Question 5c.
Students should take care to discuss a range of the different possible sources for language reclamation.
Question 5c.
In answering this question, students were expected to write about consultation with community and learning from language custodians.


Question 6
[bookmark: _Hlk33089991]Question 6a.
Students discussed their experience of finding, meeting with and learning from Indigenous people about their language, and the protocols for use of language by non-Indigenous people.
High-scoring responses discussed the process of organising contact between the thoughtful and supportive group of non-Indigenous people and the community members. The criteria for high-scoring responses included the extent of careful discussion of these issues and examples given of the types of experiences. 
[bookmark: _Hlk33091174]Question 6b.
Language sources include:
old sources, including manuscripts and 19th-century books, that contain word lists or sentences in language. These are often the most important sources for language information
language custodians from a local Indigenous community with continuing knowledge of language
modern dictionaries and other materials produced by community and academics.
Some students did not specifically mention that language custodians have continuing knowledge of language despite having discussed protocols and consultation with community in detail when answering Question 6a. The extent of continuing knowledge varies from place to place, and it was not necessary to specifically mention this if the overall answer to Question 6b was strong.
Question 6c.
The answer to this question could include written or audio-visual materials about language. Audio-visual materials could include audio-visual recordings of individuals from the target language to demonstrate the vitality of that language and the current community involvement.
High-scoring responses mentioned different technologies for delivering information, rather than concentrating on the process of interacting with ‘interested and supportive non-Indigenous people’.
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